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e | ,Foreword

J
n’l

“Includrng the Handicapped' Is a six-module program designed to help Vocational Education Personnel_

include handlcapped students in regular classrooms. .
This. ob]ective Is general y referred to as “mamstreaming or getting handicappey 7student7s7into the

mainstream of. society by providing them with a “favorable” and “normalized” learning environment

The program c0ntains six slide presentations synchronized with tape cassettes and a participant s text
containing learning activlties

‘The program was developed by Taxas A&M Universitan cooperaﬂon with Interaction lnc and the Texas

Education Agency s Department of Oocupational and Technical Education.
The projeet wds originated by-Marc E:-Hull, Ph.D,; of the Vermont State Department of Education Dr Hull

also served as Chief Consultant to the project.
. Iexas A&M University staﬂ‘ wiorking on the. pro]ect were l:indaJi ParrishJ’roject Director. Marilyn Kok

Westphal. Secretarr

Roy Clifford, President of Interaction Inc.; of Houston, Texas; prepared the"program s,materlals. Other‘
interaction, Inc., staﬂ sarving onthe project were Jan Georgianna Taylor. photographer, and Harold Holden.
artist

and assisting in_the collectton of research dgta: dane Francis; Eleanor Mikulin. Gscar Millican, Ward
Pendleton, Ray SanRowsRy Joann Ford, Nancy Atkinson C “

3 - o~
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The project statf would also llke to express thelr appreciation to the following people for therr cooperatlon in
providmg Iocaﬂons and models for the pro]ect s photography efforts

- ‘
.

kldlne Senlor ngh Aldlne Independent Schooi District ]
Vernion L. Lewis, Principal; Mrs> N. L. (Kitty) Spence, Assistant Prmcipal Fred H: Brchardson, Assistant

Principalg Emmitt W. Hill, Assistant Principal; Mrs. Claudia Bond, English Teacher; Mrs. Margaret Eakin,

Health O¥cupations Teacher; Frank Dykstra, Vocational EducatchnTeacher for the: Handicapped; Mrs.
Betty J. Ennis, Vocational Adjustment Coordinator; Mrs. Sally Cull Vocational Education for the Hand-
icapped Teacher; Mrs. Wanda Glover, Teacher Aide; William G (Bill) Mmturn. Area Special Educational

ngsultant Ms Joan Somma Educational Diagnostlclan

Hemllton dunlor ngh School Houston Independent School District
Mr. T. D. Tyson, Prih’cloal Mrs Adele Robinson, Instruction Coordlnator véﬁgﬁé;a Program; :

Mr Bobby Wlese Prrncupal Ms. Judy Van Dyke Science Teacher
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Brenham ’ La Porte Spring
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Denton " Navasota : Waslaco

El Paso ' QOdessa ‘ - :

Henderson L Rockdale

' We would also like to thank the Texas A&M Umverslty Prmtmg Center personnel for an- excellent and
efticient job.




INITIAI; GONGERNS

Y. Hov?much tlme wIII the workshop reqm’Fe?

Each modiule (sllde/tape ‘gshow and ac-
tivity) requires agproximately one hour. With
careful cholces and disciplined scheduling,
however; the workshop can take as little as

. three hours, and if you ose all the activities
the workshop could last three full days.

The workshop can succeed with as few

as- ten-participants, -and-as many- as -a

- hundred (or even more): Plan your actuvmes
for the number you anticipate.

' Your Rolg

carousel contal rs and a slide projector;
You may iise a tape recorder with automatic
advance (side one is synced); or you can
advance the slide yourself {side two has
tones). Check each- activity for necegsaty

materials or equipment. Sl

1

BEGINNING THE WORKSHOP
- The success of the workshop depends largely

_on the willingness of participants to contribute their

“ feelings and-ideas. If you believe your participants

feel comfortable with each other, just introduce the
‘s%@sand begin with the slide show. If participants
n

't know each other or if you think'they may be too

+3. What equipment will | need?” -

at equipment wiil I needsr” - reserved to interact freely, you may want to start
For the slide/tape shows you need six :

with a shorl mixer.

R '
KCTIVITY; Mixer -

* Purpose: To establlsh a relaxed atmosphere for the workshop
Materlals: Cbples of the form below for each parllcupant
Pencils
Time: 15 - 20 minutes
Instructions: 1. Give each participant a copy of the form below.

‘o

- -
L

Ask them to obtain a-signature for each item listed. Give them no more than 10 mmutes

. The person with the most signatures wins..

- Ifyour group is small, you may wantto use the mixer to introdtice eachpanlcupant (Who has
been to Europe? What is your name? When ‘%id you go?). This helps to encourage ;

‘A‘m:!\p:.;-m

participants to interact:

Form: nY : >

Find a person who owns é '79 Chevrolet. . <
Find a person with either all daughters or all sons.

Find a person who owns a recreational vehicle. ‘ . \

- Find a person who went skiing last winter. ’
.- Find a person who was born 'o"u'téi'dé your state.

Find a person who saw a movle last weekend.” o <
Find a person who has never eaten Chinese food. :

Fi ng a person who subséribes to Time magazine.

':Fmd a person wnth a daughter in college.

_o\'go: .m\_‘_v‘ m\-m“pzvp\g\)‘ ..-.‘

-l

§




11. Find a person who sleeps ona waterbed
12. :Find a person whose birthday is in December

13. Find a person who collects’stamps. I
14. Find a person carrying a Bic pen. i

SHOWING THE SI;IDES . ‘ 4. Before beglnmng iHa -activity review the in-
1. WithBO-slide carousels, slides are less likely { structions:(as giyen in the workbooks) with

fo oot cancit o the machine the participants{

Be sure.necessa
are available.

Leave. plenty of tlmer' but also keep the
workshop mioving. |dea|1y, a new activity,be-
gins befofe participants tire of hb old.

Choose your closing remarks ca'refully

Many activities require small groups: In

- to get caught in the machine. )

2. It using the sync (side one), test it before the 5.
workshggiagln the slide show on a blank. ,
The sync mechanism will advance the S - 1

projector onto the first slide.

3. Be sure the timer on the slide projector | is on _
manual._ 7.

7aterials and equnpment

o,

4. Keep the- scrlpts at the back of tﬁ gulde o a..
- handy. They will be- especlally helpfiil if using ‘

a

the mﬁﬁﬁﬁl advance (side two).

- ) }

LEADING THE ACTIVITES - .

. Choose your activities carefuuy Read
through the -review in the workbook and

through the special instructionsin this guide.
Consider -your- audience, available mate-

rials; and especially time. If time allows; you

your closing remarks bnng the groups to-
getheragain. . . .. N

teave participants with one or two Impor-
tant concepts.-Let-them know what they

gained from the activity.

Reiterate their conclusions rather than
responding with your own. {Once again,

setting yourself up as an_authority may
limit the panticipants’ involvement.)

can use aII the actlvltles The choice is yours

ENDING THE WORKSHOP
Use an evaluation form to close your workshop

We would appreciate seeing the results of this

" book and your leader’s guide.

3. Direct the-activities :ﬁgtﬁthg,gamc papftgw evaluation. Please send a summary to:
Keep an open and relaxed attitude so_that Linda Parrish - - -
participants feel free to-express themselves. Interdisciplinary Edocation -
if you set yourself up as an authority; partici- College of\Education _ 7

pants will look to you for answers rather than -

——t&{hew—own—expeneneeand wisdom. College St lon. Texas 77843
— i ’ {" ’
T s
'\,‘ B -
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More and more. handlcapped students ar¢g re-
ceivlng their education in regular classes. This in-

tegration is taking place for moral, economic, and,/

legal reasons.
MORAL REASON S

‘In the past; many. handlcapped students (espe—

clally the-more- severely: handicapped) have not-

been given the opportunities in_education they
. have deserved as citizens. Public schools have
excluded or: ignored hepq:capped people, so that
been as plentiful as for regular students. Often
they've received education at home, in special in-

stltutlons oqln special classes.

independence of handicapped people and thelr

contribution to society. Because they have had

only limited involvement in education, social life;
and employment, they have.had very few positive
: role models; experiences; or opportunities. There-
fore, educators agree that-they ha
_sponsibilityyo break through this isolation and gwa
handicapped youth equal educational benefits.

". 1

* . The sacond reason that handlcapped yom %';

-economic: the savings_could beenormous: A
can taxpayers current

itors agree that-they have a moral re-

. Including

ECONOMIC REASON

is °
eri-
‘pay 114 billion doliars pér .

now being integrated into-regular educati

yearjo support disabldd citizens — and this does
not include what the economy suffers because
family members who take care of the handicapped
cannot seek employment..

In view of these expermes, therefore educatore
also_ have an economic-intérest in- educating the

handlapped Through better vocational.education,
many handicapped students could contribute to our

economy rather than continue to:receive benefits:

LEGAL REASON

The third, and perhaps the most cornpelllng
reason that handicapped youth: are now being in-
tograted into regular edocation Is simply that the .

Iaw ‘requifes-it. In 1975 Congress passed the’

“Education for. A¥# Handicapped ‘Children Act;"’
generally known as Public Law 94-142, requiring

that handicapped students be educated with non-

4 .
. A
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to the maximum. extent posslble or “approprlate
the needs of the-students.“The basic intent of the

law. is to place handicapped students in the “least :

restrictive environmen"t . Vocational educators will

Ee*oﬁﬁiz*e that the new law is cdmplemented by

Public*Law 94-482, the law which provides for

educatnon B L

In addition to estabhshlng the basic educatlonal

rights of the handicapped, the new law sets:up key

requirements for: (1) individualized education pro-
grams, {2) due process, {(3) non-discriminatory
testing'and evaluation procedures; (4): confidential-

- Ity ‘of Information, and {5) the least restrictive
environment. In more detail; Public Law 94-142 -

requires that
o public agencles (schools) must plaee hand-
. lcapped students according toan indi-
vidualized_educational program (IEP).

publlc agencles,,must plotect the rlghts ot
~ parents-and children through diue process
procedures

of being handicapped must follow accepted
professional testing standards.

o agencies must maintain contidentiaiity of in-
formation. :

e public agenctes must
students in the leas. trictive environment
‘— in other words, Where the students will

have the most chance to grow.

:ac,e handicagped

< -

KDJUSTMENT PROBEEMS

In attemptingto fuifill their moral, economic and
legal responsibilities some schoot systems-have

run: into_problems.- For example, many-educators

ars confused aboaut their legal obligations: The law

requires-that-handicapped-youth-have an “appro-

priate” education, meaning among other thtngs
that handicapped children have genui -

tunities to participate in programs like vocatiohal
education. Sometimes, howevér, parents interpret

the new iaw to mean that their handicapped child
has the right to receive all the services the parents

want. for their_child. When teachers -and_parents
cannot agree on what is appropriate for a child; the

-

\

e testing and- evaluatnon ot persons suspected .

side the school system. An |mpart|al hearing ofticer
will rule If this situation arises.. - ... - -

And because services for the handicapped can

be very-costly,- fundimg-can -present- further-ques-

tions: Fgr example, if a student could participate in
a regular program if an aide were present, who will
pay for the_aide? Is the student eligible for funds
under the “handicapped act’? (Questions on fund-
ing are best answered by state education. agen-
cies) -

Even when tundlng is available qualitied per-

sonnel are not-always available-for providing serv-

.. ices. . Where and how are regular.class teachers :

teach the handicappad?

Fmally, the Iaw has introduced a critlcal need
persons mvolved in the education; of handicapped
students. Who, for example, is- responsible for as-
sessing a student's vocational aptitude and pres-
ent level of performance. in vocational education?
Who. must provide the supplementary services
which support mainsgeaming? Who convenes the
IEP and;ARD: meetings? And,-who-evaluates the
extent to. whlch IEP goals and objectives are met?

> In many schools; ‘confusion about what to do
otten overshadows -the goal — providing hand-

icapped students with a quality education. Never-‘

. theless, some schools have had tremendous suc-

- cess in-serving the handicapped; perhaps because

they have carefully defined the objective. In this

- slide/tape series; we will discuss these successful

practites. R )
. ]

STEPS TOWARD A SUCCES§FUE PROGRKM

- For most Successtul programs; }b\ e objective i is
to move the handicafiped student < to the degree
possible and. feasible — from asoIa on to integra-
tion, -from dipendsnce to independefice. W’
achieve this; ’—é\sstul programs have chosen
certain steps

- One step \
roles of all scheo

Another Step is, to devqlop procedures for
realtstucally a,ssessmg the needs and aptutudes of

Y
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‘each handlcapped student always emphaslztng

the student's abiiities: Through observations and
interviews, teachers get to know their students and
therefare place realistic demands on the student
and adjust their program so that the student bene-

fits. .
- --Athird step on the ladder is to provide a pro-

cass for placmghandlcapped students where they
5?6(:6&& iﬁréﬁgﬁ ‘program Biéﬁﬁiﬁé teams. When
the ‘decision is difficult, ®ach team member can

contribute. lnslghts which will help to ensure the
success of the placement. And when chianges be-
come necessary; the team again decides together
what is best for the student.

A fourth step Is to provide nnsnghts into the prob-

lems-and-needs of hand®sappedstudents. In many .

model programs not only do staff members learn

about -handicapping conditions, but- also parents-

and peers, such that a supportwe envrronment is

_ A further step on: the ladder i rs to devét,oéskrlls

for teaching students with different handicapping
conditions. In successful models, teachers are

aware of the different ways students can learn; and

the teaching strategnes that will work for each stu- : -

deng . .
. e
wl

v

v

program for’ integrating the handic pped mto their
school. It will: - i
. ¥ - ; >
¢ Provide-information on the diffprent-roles
that: personnsl must portray if hindicapped
lﬁtégrétéd

-to- be_Successtull

students ar

into ‘regular ducation:

Explam the|pl lacement process and the pro-
- dedures for developing individualized educa-
tion programs for handicapped students,

e Provide techniques for assessing what stu-
dents. can realistically accomplish in a vo-

catlonal program : -

Prowde Insnghts into some ot the needs and .
probiems -faced-by- students. with- ditterent -

handicaps* This -information should help -
educators- understand and communrcate -

wnth handrcapped students. - : '
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I Actwiiies

R PRI ', . .
'Acnvm! Semantfc leferentlal . : e »‘ '
Purpou To discuss the preconcepﬁons partigipants have concerr:]g the handlcapped

Materiais: Workbook ) o 7
" B p9@!|s 't S . -
° Time: 20-30 minutes _ S

) S '
' tnetructlons. 1. After divﬁii’ngyour entirg—group Into three smaller groups, yeur yvorkshog Ieader wIII be

cw

handing out a form. Mark how you honestly believe this student should be described.

= é; Then choose five words from your list that best descrlbe the student. Yot will have10

, ' minutes.
; ' 3.Be prepared to defend your descriptions Your Workshop leader will be puttlng them on
. - thebOard ) v R
KE:TIVIT? Whgts Your. Oplnion {see variation; f¢jlow1ng) ey
Purpose: To encourage partlclpants to discuss thelr attltu&eé and preéuppositioﬁé éoﬁcemlng the
L _ handicapped o ‘ .
Materiais: Pencils . =~ 7 : L .
‘. Workbooks B

Time: 15-20 minutes ;-
Instructions: 1: Your workshop leader will divide your Iarge group into smaller groups and will then glve
v ' each person a form to complete. -\

2. Please indicate your opinion of the ' eta’
- scale. You will have three minutes to

Discuss your oplnrons with the other

. 10; ;%li

ynents on the form by markmg an X on the rating
ymplete the form. -
embers ot your small group

=t
- /.
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ACTIVITY: Tako & Stand (variation on Whats Your Opinion?) , : : '

Purpooi- To encourage participants to discuss their attitudes and presupposltlons concerning
teaching the handlcapped o ’

‘Materials: Four 8 %" x 117 papers labeled wlth a Iarge “Strongly Agree." "Agree ﬂsagiéé ” an&
"Strongly Disagree.” _ ,

Time: 26-30 minutes

Inotructlonr 1. When the Ieader reads dff a statement stanq on or by the paper that best describes your
_ opinion (either strongly agree, agree, disagree, or strongly dusagree)

o 2 ‘ Be ready to defend your stand if the leader asks you

N

. , .; | L

< Special Instructions

ACTIVITY ‘Semanitic differential | . o
HIDDEN PURPOSE: To show the partlcupants how differently they vaew students with dlfferent labels *

SPECIAL INSTRUCTIONS
1. Dividethe partuclpants into three smaller groups. Give a different form (see lollowing pages) to each

_smaller group, but do not indicate that the forms are different. Encourage.them to be honest.

2." After 10 minutes have each group give you five words they feel most accurately describe their studént.‘
Write these on the board and labe! which students they describer

3. These descriptors: arg usually very different: Discuss these dlfferences and some posslble reasons

‘4. Close with some tnoughts on the danger of Iabehng : .
PROBLEMS: Occasionally the descnptors will be very similar. When this happerls slmply congratulate the

. partnctpants on theur posmve attltudes and move on to the next actrvrty . .

r IDEAL STUBENT' . , :
,l\i’i’ii'ci'i\;/e o UNaTTRACTIVE MORAT L " IMMORAL -
Good o _ i BAb - . ,  DANGEROUS . SAeE
CLeaw e e, DIRTY o oPassive 0 _ . _ " Active
KiNp: o T PGLITE . Rupe
PLeasaNT \ UNH.&ASANT . ..SELF~CowTROLLED __ __ __ __ _'__ ___ UNINHIBITED
HoWesT_ Dmmn INTELLIGENT o ' Stepr T
i ExciTasLe G . We oo StRows e
( lléxl:ruv ' UngeEALTHY H&;?i’ts ot _-_":_ o Friewoy. 4
. Happy S T Wk o anoé(:éss
Inrsnssnne ) ﬁon’tnc) : §ocum.£ I S tinsoc 1ABLE
STABLE  UNSTABLE . RELIABLE it .. . UNRELINBLE
COOPERATIVE " ONCOOPERATIVE SuccEssFuL . T _ - 5 UNsUccessuL

. . A , S T - s S
L - . , ) . t. - - . . v . . ' X -
o o e "o TR B

O
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EXCITABLE
_HEELTHY
HappY .
INTERESTING‘
STABLE
'EOOPERAT!VE
MORAL
DANGEROUS
g PASSIVE
PotlTE

.

" SELF-CONTROLLED

INTELLIGENT.
Weak
HOSTILE
WITTY
$°°‘ABLE
RELIABLE

SUCCESSFUL

— m—— —— —

. m—— — —— — — —

— — ——— — —— —
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_— e e " — e —
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D STUDENT

UNATTRACTIVE

-BAﬁr
- DRty -

CRUEL

. UNPLEASANT

D1SHONEST

Cam
“UNHEALTHY
SaD
* Botiie

i

UNSTABLE

RUDE B

'_UNINHIBITED
;STUPID

FRlENﬁtY
HumorLESS

’ UNSOCIABLE
‘UNRELIABLE
: HnsueeESSFUL

i
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| AVERAGE STUDENT

Goop - L ======= B
CLEAN ceoe ol = Dirmy
KIND L o Cree
PLEASANT = _ _ _ - __ __ UNPLEASANT
HoNEST o DISHONEST

.. ATTRACTIVE ©  ._ ~ UNATTRACTIVE

v,

Excirasle © = — ——_———  Cam
©CHeatwy - . g UNHEALTHY'
~ Hapey o Sap
JINTERESTING . _ . BoRinG
STABLE - ., , __.. = = UnsTABLE
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I. ACTIVITY: What's Y&Jr Oplnlon? : . T
HIDDEN PURPOSE: To dnearth some hidden preconceptlons concerning the handlcapped

- SPECIAL INSTRUCTIONS: S
1. Choose ten of the toIIoW|rTg statements ahd prepare a handout for each workshop participant.

2. Divide-the entire group into smaller,groups (51t0 10 partlcupants eacH). Ask each partuclpant to

- . complete the handout. N
z " 8. Assignone group member {o Iead a discussion of the partlclpant S responses. Watch to be sure the
_ . ' disgussion does notdrag.. . y .
4. To conclude the actlwty ask each group Ieader to report brretly on the small group s concIuslons
PROBLEMS If everyone in the small group agrees, no duscusslon will take place. When thls happens end
the activity and move on. . ®
: L ~ £
£ s
. - : . ‘7 7 Q
A » ' - -’ . “, ‘ . cs K 3 'é
: " . ) 2 &£ £
£ F S
L . - B Q ‘0
STATEMEN'rs .

. Handicapped students belong Specral Educatron programs

é; Toteach astudentin speclal education | will have to “water down N
my curriculum -

'to understand vcv‘atlonal ,educatuon programs.

. 4. Aliretarded people have a fixed Ievel of Irﬁe"rgence and cannot be _ )
taught. .-

5. Students wrth Iearnmg dlsabllrtues are really just retarded students

under a different label. i i .
6. /Vocatlonal educatuon teachers do not want handlcapped students -

|n the|r classes. . - :

7. Youcan tell people who are retardad lust by Iooklng at them or by
the way they act. « v L

* 8. Vbcational teachers do not have the skilis or the patrence towork . - .~
with handucapped students. C—

9. Regular students will harass handlcapped students especlally i : 2
- d|sabled students ‘who look different. - =

normally

“11. Handicapped students area satety hazard to others in vocational

, classes.
12. Special education students are only placed in vocational education

classes to get them off the hands of special education.
13. The vocational_teacher will have to spend so much time with

handlcappef students that regular students will suffer.

. 15
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13. The retarded are unable to evaluate othiers as friend or foe. .
15. Special_education students will never able to succeed in youth
- loadership contasts. . 2

1 6 The retarded are not aware of themselves as different.
17. Handicapﬁed students cant really benefit from vocatlonal )
educatlon ) ¢

18. Vocational classes are already overcrowded —there sno roomfor -
handicapped students.

W

I ICTIVITY Tﬂre a Stand (Usually more successlul than What's Your Oplnfon?)

HIBBEN PURPOSE: To unearth some hidden preconceptions concemung the handucapped 3

. ‘

SPECIIL INST RUCTIONS
1. Prepare sheets of paper which read “Strongly Agree " “Agree "’ “Dlsagree and Strongly Dlsagree i

Put these sheets on the floor so that participants can literally take a stand. (You may also label the
blackboard.)
-2, Choose five to ten of the tollowung statements Read one to the  group and have partrcrpams stand on
_or by the statement which best describes their feelings.(agree, disagree; and so forth).
3. Then ask participants at either end of the continuum why they agree or disagree.

PROBLEMS: If participants group toward the. center of the continuum; move on to another statement; If .
participants are ret|Cent move on to another actlvuty P ; -

'STATEMENTS: : ’/,»
3. Handlcapped students belong |n spectal eduoation programs ' ’ ' ;
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Special educatlon personnel do not understand and-have no desire to understand vocational

education programs. -
- All retarded people have a fixed level of lnteIlIgence and cannot be taught !

w.w

: Students wlth learning disabilltles are really just retarded students unider a different Iabel
Vocational education teachers do not ‘want handlcapped students in thel; classes

You can tell people who are retarded just by Ipoklng at them or watchlng the way they act
Vocatlonal teachers do not have the skills or the- patience to work with handlcapped students Y
Regular students will harass handicapped students especlally disabled students who look drfr rent, )
_Emotionally disturbed students cannot be taught to behave normaily P

‘F"v 4
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12.. Speclal educatnon students are only placed invocational educatton c|asses to get them off the hands
of special education. -

13. The vocatloqai teacher wull have to spend 0 much time with handucapped students that regular
. students will suffer. - ,

14. The retarded .are-tinable to evaluate others as tnend of foe. -

" 15. Special education st?gents will never be able to succeed in youth Ieadershlp contests.
16. The retarded are not aware of themselves as different.
17. ‘Handicapped students cant :ea“ly benefit from vocatlonal education. ;

18. Vocational classes are already overcrowded — there's no room for handlcapped students
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- A major step toward integrating handicapped ..

students into regular education‘is to decide who -

does what. en roles are clearly defined, people
notonly do whatis necessary for success butthelr
actions complement each other.

’/

" - -As you go through this section- remember -that- |t

_ describes one approach:. Responslblmies canshift

from one person to another.-For example,’ Inmany :

schools the vocational director runs the show; in
ottlerfschools, the vocational counselor. takes ' a

special interest In-handicapped students; in- still
others, somgone: from spectal educatlon taRes

scheme will jelp you see how the roIes oan mesh

. together to meet the objective

N

CLKSSHOOM STKGE

One way to easily undetstand the roles and
responslbllities in the. handfeapped integration
" process'is to‘view thb vocatipnal classroom as a

\ \

- Q

I\‘

é

“

Some suggestions tor the teacher:
1. Show that you suppOrt the handucagped

studerit. In any way you can, show the othser .
students that you accept the handicapped

student as a member of your class.

Spend some time talking-a the student, and
watching how the student{earns, then work
those techniques into your teachlng

Whén  you have trouble adaptmg your teach-
- ing; or-when you.need additional materials
-or insights into why the student behaves a
‘certain way, get help from special education

(or any other backstage member): *

' BACKSTAGE ROLES

\

theatrical stage where tearmng ‘scenes are con- -

nalogy;- vocational
teachers are under the lightsy
,,,,,,, 6. The backstage crew s  theta for support,

but teachers are the oneg,ﬂ;o most Immedlately
determine the students' succ ss\ S

. o8 o
- N ' ‘ .

they're facing the .

rrrrr Who' is backstage-and what-must they do to

.make sure the play goes on? Many schools have

five members analogous to backstage crew mem-

bers.
The bulidlng level principal

- -- Like:-all -producers, the: principal/must be so.

_committed that he or she is willing to gather the

necessary-resources and funding for the play to go

onﬁmong the principal’'s many resppnsibilities:

1] "Stay ﬁbi!é’ilts}{if lega! requirements. Many .

—
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The vocational director

legal questsons concernlng P L 94-142 are
now being settled in court. You should

be aware of this. and be prepared to docu

capped -

- liar with fundlngﬁ
passing P.L. 94-142; Congress made funds
available for implementing the law: You
could tap into these funds.

3. Ensure support services. This will not
ne;essanly _require -actually _coordinating

servuces, often a word from the top is all that
ed.

4. Check to see that all involved personnel are

. lved in the placement cessa This in-
cludes the regular program teachers who
could be serving the student in the fotare:

5. Finally — and most importantly-— give your
support to the vocational preparatlon of

be e of a producers commitment; so
also will a-local-program succeed because
ofa pnnc:pal 5 commltment

Like all play directors; the vocatlonal d|rector s
primary respons Ilty is to be sure the play goes
on! More speci

pared. Coor-

dinate inservice with special education
when necessary, or contact the state educa-

tion agency for suggestlons
2. Then go a step further and involve yeur

teachers when you decide if a certain class
is appropriate for a stuctent

3. Be-responsihle-for- determining - the agpro-

priateness of a placement:. Caretutly dec1de
what will help the stud
lieve a certain student will not benefit from a
suggested placement have good reasons.

;. 4. More than anyone else,
sible for maintaining the quallty of vo-
cational - education, both for the -nonhan-

dicapped student and for the handicappéd
student.

Tho speclal educatlon dlrector
Like all casting agents, the special educatlon

student with program This requires consudenng
both whatis good for-the student and whatdis good

for the vocational pyogram (after all; who benefits

when- an actor is - miscast and the play falls be- -

|Iable vocatlonal
programs. Stay in close contact with the vo-

catuonal director and teachers,. so that when

you suggest a placement-they- will- respect
oplnion Find out about their accoanta-

nts espet:ually

rough tfeﬁsﬁtnggﬁ h less formal

means Then exptaun what you have Iearngd

to-the-vocational director and prospective.

teachers in a way they are sure to under-
stand. .
3. Leave the flnal d1cusi6,n,t6,f,ﬁ§ vocational
director, who is timately responsible for

it is better to back off with one sqggestlon A

and win the vocational director’'s- respect,

than to push your way through and alaenate

the director forever! ° e o

The vocational counselor and resource téii:héi'
--- Like-acting coaches, these eéducators work with

the vocathnal teacher and- students: as problems
""" ent of their responsibilities depends

on need If 8

er members-are unconcerned or un- -

committed, the counselor or resource teacher may -

need to step in and heIp More specmcally

1. As a vocatlonal counselor you can be of
special assistance to-the -student with-dis-
» or

raptive behavior, motivational problem
rawal. When intensive counse

needed, you may want to request the assis-

~ .tance of a psychologist.

2. Asa resource teacher; you canbe of special
help to the vocational teacher by helping to
adapt curriculum, suggesting useful-teach-
ing

iques, or giving the stqdent special
assistance in- academic subject. The key is
to remain available;

The IEP Committee

This committee &) the,s:jl,sjin 7 ’,, tee
and ﬂegssanly includes all otherﬁgts; in- .
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cluding tho grospective vocational teacher The

ARD/IEP committee's responsibilities will be dis-

cussed more thoroughly in Module %, Two words of .

advice; however. .
- First; - when the-committee dlsagrees -about a

placement members ,would be wise to consider
ultimate Pesponsubully Give respect to members

who will_ have the most to answer for if the place-
ment fails.- - - . -

Second stress a}nal penod No one most I|ve

or daepyf the decisions made at.the ARD/IEP meet-
ing — nat even the student. Nothing has to be final.

2

N

A more _relaxed atmosphere will help members
seek what is best for the student, rather than what
is best for their respective roles.

SUMMARY '
Acc0mmodat|ng the handieapped in vocational

education ‘calls for planning and cooperation

" among-everyone involved. The'roles and respon-

sibilities that must be assumed by different people-
will vary in-some ways from one school district to

another. However, the functions to be carried out
will remain the same. Assign these fgnctlons early.
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v o Actlvmes
Afmvrrv Improwng communfcatfon S i .
‘Purpose: To. encourage partjcipants to think of how communucation can be lmproved in their local
< setting
T
Materlals: ‘lsaper and pencil for each participant ] .
* . Ant or news pnnt for each small group ) ’ . ;
Masking taj S ' '

, ‘ i’irne 30 60 mlnutes v .
" Instructions: 1. Hand out one plece of paper t to each pamclpant'
(For the 2, Askthein to individually and gilently respond to the question chosen for dlscusslon Give

small group . them five minutes:
leaders). ‘3. Then ask for one suggestion from each group member. List these on the art or news print:
: ' Discuss as time allows. You wlll be given 10 minutes. ~ .
Choose the most important of the suggestions and mark it. . ' =
Give your news print tothe workshop leader to tape up and be ready to discuss your most '
rmportam suggestion.

. gm gm _A: W

IR )
AQTIVITY Who s Responsible? :
Purpose: To discuss the roles and responsibilities of educators mvolved with educating the

__ handicapped: A, . N
Materials: Workbook (_f\ M , ; r
Time: 15-40 minstes . - / o D

~ Instructions: 1. Discuss each situation and respond o the questlons

2 Share your conclusions with the entlre group
- - . N ’ Y
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Sltuathns o -

. Mr: Hodges; the metal trags teacher has fmally decrded that one of hrs students needs specral help
It's-not-just that Andy reads-peorly {So- many of Mr.. Hodges' students hiave that problem), it's that
Andy-can hardly readat all. Figuring that someone frony special educaugn mrght be able to help the
boy, Mr. Hodges goes to the vocational counselor, onIy to discover the boy is already in specral
education. No one has told Mr. Hodges. -

Who's responsible? What are some reasons why no one told Mr Hodges? How wouid it have helped

for Mr. Hodges to have known? - .

2. Mr. Phillipslooked around the table at each .of the members of the IEP. wntrng commrtteetn dgsbehef
’After all he had said, were they still going to put the boy in burldrng trades? When he had heard what
special education' was planning, he had gone through the student's fecords- veryfcaretulh/ talked to

the student’s past teachers; and even tried to call the parents: Seeing some of what the boy had done

inthe-past, Mr. Phillips was positive that- t-building trades was o place for this particular emotnonally
disturbed student. But no_one was’ listening:

How much. say should the- vocational director have? How can Mr: PhlIIIpS get the commlttee s b
atterition? If the stiident has an accident, who will be-held accountable? Who will actually be

- responsrble" What effect will that have on Mr: Phlllrps attitude?

3. Afte'r hearing about marnstreamrng, Ms Davrs ‘the data processing teacher has become interested
in having some mentally rYetarded students in her class. She feeis; though, that for the students to
learn enough, she will need an aide. Someone has mentioned to her that funds might be available
somewhere but when she approaches the vocational director he just laughs. “Funds?” he asks
“Who are you Kidding?” - . _

If funds are avartab[e who would know" More |mportantly. who would be wmmg to help Ms Bavns

, on th|s'7 :
4, After weFRing all- year with a heaﬂng rmparred student in his radloand TV repalr class, Mr. Hlley

- discovars that the student has been withdrawn from his class and placed in a job. A little disgruntied;
. Mr--Riley ’g‘oes to-the- Vocational Adjustment Coordmator {in special education) who has been °

' responsible for placing the student: “Just.doing my job!” the VAC exclaims. “But you put the student
at Burger King. That doesn't have.anything to do with radio and television repairl” The VAC just -
" shrugs."When he complains to his vocational director; Mr. Hlley gets Ilttle more than the same shrug
“What can’ do?" the director asks.
‘Who's responsible? Who could correct thls situation? Have you expenenced a srtuatron hke th|s'7
- What did you do? " = o . ;

5. Ms. Rupert couldnt understand a thrng the dlagnostrman was’ saymg lf it wasnt acronyms it was:

numbers. Was- eVé'ryone iin-special-education-so highly educated that they werent of any practical

use? If only the diagnostician could tell her how well the student mtght do in heaith occupations.

Whyand how should the diagnostician. make sure the rest of the.IEP committee understands her? s
Ms. Rupertjustmed Jn-expecting the diagrostician to give her information pertarnung to health
occupations? Who js responsible for frndlng out how well the student wouid benefrt from specmcally
health occupations? Lo

. The vocatlonal counselor looked across her-desk:at the special education director. How was |t -the

counselor wonderedthat a director of a big program like special education could-know so little about
vocational ‘opportunities-available to handicapped students? The director stood up.- “Just choose a

!

program yol think would work: I'm sure you. know what's. avallaﬁ(e over here in voc: ed.”

Is the counselor's disapproval ]ustmed'7 Who should be responsible for ch?osmg the student s
progfam? L t \
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7. “Pleé§é M. Williams." the resource téacher pleaded “Chariie really could do We|| in afood servnces
course. Please consider allowing him into your régular-program.” She mightjust-as-well have been

talking to a wall. “My dear Ms: Richards,” he said. “When you know as much as | do about vocational
* education; | will let you decide who goes into a-program.-Until then, | Suggest you do your job and let

e do mine.” There is only so much of that a,person can take: Ms Rlchards left.

Whose responsibility is it to go to Mr. Wslhams" Should the director have the right to dedide who gets
ina program9 How does the system work in your gchool? ]

ACTIVITY: What's my fotter? - ' " :
Purpose: To spell out acronyms used in specral sduicatior and vocational education.

Matorlals: Pen and paper for each smaII group
Time: 20 mlnutes - -
instructions: 1: Your’ workshop leader will be desdung your gréup according to vocational education and
special education personnel.
2. You will be given three minutes to list as many acronyms as you can think of that are -
- . frequently-used in your discipline {either specual educatlon or vocational educatlon) You
- : wiil earnyoﬁ| point per acronym.
: " 3. After threesminutes, you will exchange your list for the other group s: You erl now have
- three minutes to translate the acronyms. Fgel free to guess!
4. You will earn gne point for each answer yod}come up wrth and one pornt for each correct
— : - answer (so don't Ieave any blank!): ) i

‘aﬁlvm! Panel discussion ‘. ;
Purpose: To give participants an opponunlty to hear how local ad{mnlstralors view roles and

: responsibilities ,,f\;( .-
oo - Wi N
Materials: As required by panel members A Ei@ . ) .
: Time: 20-30 minutes

T

. instructions: 1. Invite your superlntendentrprlnmpal voéatlonal dr or special education director; and
Y : vocatuonal counselor to discuss thelr role in- the -edigation of handlcapped students and

2. Allow time for’ funher questions from pamcupants ‘L. -

o

P _ -

< T T -Spe'r_l Instrué jons
77§§T71VITY Improvlng Commun/callon : s ' .lj i?;
"SP§|AL INSTRUCTIONS: = . . _ ' iy ] ;

Be sure all necessary matgrrgls are avaulable
Choose one _question fpr discussion:

Explain the activity and be sure’that each small 5;55553 identified a leader.
Announce a time schedule and remind the group leadeérs to stick to it.

g “5 To end the actuvuty ask each group leader to discuss briefly each group's results.

PRUBLEMS Your main problem will be keeplng the group on schedule: This technlque mvanably ralses

discission so participants will easily take longer than the time allotted.

ﬁ\?}!\)\

v
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1. How can communlcatlon between specual educat|on and vocatlonal educatlon be |ncreased |n your
. - school district? FE i
" 3. In your. local sitiation what roles need delr 'n'g?, . 3 . ,
.3 in.your local situation; where does commanication between s specral educatlon and vocatlonal .
“ . education break down and how can this be corrected? . .
' { ot oo ® . ) N :u . . .
. 'JjET'Y'T,”L"!"°,S,ﬁf,se°"$’b’°? B A
; SPECIAL INSTRUCTIONS: : =T ' s -
1. Divide the group into smaller groups ol lrom five 1o ten partrclpants each.’ R .
2. Review the instructions as gwen‘ln the book. . * . . v
3. Because each situation requrres approx‘lmately 15 mrnutes ygu may want to choose two or three o

which especially apply to your local.district. S

. 8. Time ) Bach discussion. Atter apprgxrmately 10 mlnutes ask group Ieaders to summarize bnelly their -
group 's answers to the question .

—— - )

PROBLEMS Your main problem wnll be time. Decide on a schedule anq stick 10 it. . ) .'

t

AGTIVITY What s my tetter?

'SPECIAL INSTRUCTIONS - T
1. Thisis a qurck actlvlty If you allow it to drag, part:cupants will qurchy become bored K"eep thlngs
moving. .
2. Thisisalsda "Ilght" actvity. Encourage part|C|pants towrite down any answerthat comes to them —
either siily or serious.

3 Blwde the group in two teams — one with vocatlonal educators and one wuth specral educators

4; Give each team one (1) pornt for each acronym they put downin the first round, and (1) point for.any |
_answer (elther correct or incorrect) that they put down in the second round.

PROBI:EMS ‘For this activity to “succeed; you must have participants from both specnal educatlon and
‘vocational education ~The rmore equal the representation, the more equal the competltlon

il. itcri'vnv' Panel Discussion : ‘,

[

SPeCmt INSTRUCTIONS: T .
- 2t you plan to have this actlvity on your agenda encourage particupantsto prepare some questlons
: beforehand. -
2. When asking the speakers emphﬁaﬁsjzeﬁbrewty 1§ you believe speakers will take too Iong, you may o
-, éto just have questions and answers. If so, come prepared wlth questlons g
- b . ;;‘1 | .
' ¢ . : / .
13 R ] . \
, N '
/ . v
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'jcaretul questlomng will‘

: As presbnted in the tilm, a fhorough asse;ss-;f‘ . ready do Furthermor
- ment program_indludes- asking, observing,-and *’ .2

- testing. Vocational teachars can have an_éx- 4

\
».

Aséessme’ t

jelp- theteacher kniow how the student ledirs best. . -
; s =3r example; if'a boy-has helped father bufld " -
tremely important art in -assessmept, espedtally - ,r book shelvés, a-tedcher could fir d, out what -

when their classef are being considered for he - - tHe fﬁﬁy did éiactly, and then how the boy Iearned ,
student.-How muéh,-alter alf, can jggma[ tests tell -to dorit. : . .
about whether a-student will succeed in agricul- = ————

wral education? Furthermore,-how many diagnos- ~ - TEACHERS CAN. UBSEHVE THE STUDENT

ticlans know enough about Ag: Ed. to find out the

Of the three quesﬁons observmg wcll probaBIy_ .

student’s- chances in_an interview? Vocational ‘answer the-most about what the student can. do.
' teachers can contribute a unique — and necessary _:Some schools have a highly developed vocational
< .— perspective atall-lavgss of assessnfent. What - assessnient plan in which a Student does Bveary-,
specifically can teachers do? - ~ thing from stuffing mailboxes to screwing together-
> nuts and bolts. These tasks tell aboutw student's : |
TE&CHERS CAN TM-K Tb THE STUDENT _. . cbordination and ability to communlcate between Y
" ~Of the three questions (what doos the student - - eye and hand. : ‘
~ want 'todo, what can-the student do, ’and how - .Many schools; however, Iack such as assess:
" should the.teacher teach the student), informal mgnt plan. In these circumstances the teacher will
)talkmlwm probéably -answer the most questions frequently have to observe these skills in the shop
concerning the first. If anyone knows what the stu- or classroom, watching far length of reach, ability
dents-wanis to do itis the student, and if anyone to grasp;_reaction time; and other aspects of coor-
knows how those desires will affect the student's_ dination. |f teachers make it @ habit to jot down a -
success in vocational education it is the teacher. * - " noteabout the 3tudents performance, their obser- "

~__Talking with the student will also unearth facts,  Vvations will prove very helpful to:an IEP committee.

j §56j.1t the other two questions as well. :Through\' Documentation adds credibility to -a- vocational
careful quastions about tha student's bagkground, - teacher's statements — even if documentation is

teachers can discover what skills the student has only a list of notes with times and dates.

brought into the course, what the étijaéﬁt canal- - . Observation, of course, can provlde insnghts

5 - ' T [l

SRR - . . - .A - 2’& 95 :n';- - . 7' ' &
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- tions gas bpposed to sesing them);

'rencusns éAN TEST o L
- fTeachers niore than anyone else, are in the -

P

fnto the other tWo qxﬁsti’ons. want to and “how to.

.. .When'a student'is happy working at a certain ‘task;. -
- when the_student appear hlghISLmOtwated whett | -

the student'spends extra time in.the shop.or class,
‘then the tedcher Rﬁnggvgﬁthe student wants to stay
iin the vocational program. In.the same: way,:if
certaon technique works with a student, if the stu-
-dentis'able to do the task after heanng the instruc-

“knpw better how to teachths stident. -Very(|

" can reéplace the vocationaf; teacher’s expenence

and dontaet with the studept, K

posrtlon to verify the dlagnostuman s results; to 588

- how-well'the student's performarice. matches,ﬂhaj

"Cauld sometmng

_the standardized tests indicated:,

‘else have.alfected the -studerit: = linguage bar- .

ners, the:handicap;; or.evén jus *a oor breakfast

B ——such that the. ‘fosts ‘are afi, arfcd téct plcture of

wwhat the student can.

" “teacher-can guard agaunst this-by using the diag-’

? Tests are’little more than -
tpful when used dlone

" 1g0Ts.. Whilg they,can e
mful. After ,allv ‘who

they. can “Sometim t
wou éver want the reasur
me’asured solely by:& standardized {e5t? Yet.we.
“aliow this for many many students. The vocational

_'nostician’s results as a first ’step toward coq_nnued

. assessment ,' Lol . S

Assessmsm AFTER PLAGEMENT

Admnttedly, the: above suggést:bns wil- work 4
. most smoothly when the studeritiis already in the _

* vocational class. But.why assess whien ths student - -

‘is aIreadyln & vocational progtam? Hasn't the pur- -

.pose for assessment (deciding which program the <

student‘sh uld bein) ‘already beén acbomplished?
These are vaiid questions it'one 5688 assess- °

ment as an event rather than as an ongoing pro-

cess: -True,-one-goal of _assessment, -determining

the stodent's.present Ievel of performance ds
tequired-on the 1EP, can be, achieved before

placemant. (This must also involvis the teacher.).
Neverthsless, a,broader goal is'to determine, the

student’s posslble -level of performance — where -

the student cari-go- and how. THhis glso should be
achieved in some part beforepl'acemem but must -
be continued atterwards if-it is to be cognptetg L

Obwously,:with tms perspectuve placement

T

‘the teachercan .

3, 0f their htrlitres tobe U

into a &pecific grogr
vocatlonal tea her,
interviews-

I andﬁn communication

-with the dia
cluding the stqdent wquld be happisr-in. another
program, be safer.or moré successful in-another

classroom the teacher should ask or another IEP

megeting. -

. Effective- assessméfnt en‘ requu;es working
,wlth other pegple. For« example -vocational

: ’,teachers will need to be able to comm)dnlcate with
" those who, know thé more technical assessment, -

p s e AL AL

s (:':odaselors ca' offer suggestlons for aﬂectmg,
- sgcial pyoblems a stddent has (t‘reatment Lo

" ,., ! fromother: students home me)

S,geclal leducation persor
-tion's for tearhing s

. . all_spent along time study:ng how students .
-, can learn easier and what mehods work wuth

’,’; * + ¥ what kind-of student.’ v
s D:agnosncﬁans can discuss. tests and he ip- you' ‘

. “ interpret data.. They have ;the technjgal
+ kniow= how to understdnd’t these ‘toals. Take

qdvantage of their expenence '
i Scr(oolypsycholag/sts can work with students
1 "whp have emotional problems,and help you

- understand these students’ .problems: -

‘-°' yau believe your student needs more help

.some grounds for con--

LEIRNING FBOM 'mose wno Kﬁow -

Outslde speclallsts .may -alsg-be -available- It‘

" t¢rms {WRAT, Stanford-Binet, WISC, etc)) Unfor-.
ly, nese.terms stand like stalwart sehtinels' :

P

-than school personnel can give,-do Aot hesi- .-

‘tate to discuss this. with special education

* tance.

MAINTAINING QUALITY

- Vocational educators havé a Iong history of
* successfully teaching occupational skills. Now that
- lagislation has changed the ruies; conditions, and-

environment for teaching-handicappéd students, it

is important thaf vocational educators maintain the

7

- _petsonnal for suggested protess:onal assis-

quality of their programs by -assuming a majoNele .

.

~inall phasds of assessment;’

2

nts.. They"have,oatter.! R
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'lCTIVITY Whar's rrus? o :
Purpooo. To determine what preoonceptlons educatlonal rsonnel may brlng to an IEP meetlng

_'Materials: Coples of the foilowing forms :
Pencils .~ , B . -

Tlme 1520 | minutes - EEPTE
iniﬁiéiioni 1; After your workshop leader has given youb-dopy of the followlnﬁ’orlendlcate whether
you believe the statements are true or false You will-have five ‘minutes: - 7 )

. é -Youg-small group Jeader will go thrﬂugh the form after you are ﬂnlshed

e e C T /J o True . - False
. Re tardauon results frpm’ﬁ\born lnferioritles.; =d :
Retardation is due to accident at birth or-in earty childhood. 7 Lo~

: A retarded pemon can usually be taught or helped tod@lop and E

change._ B s
, Retarded people are usually the oﬂsprlng of inferior parents or . . . :

* . grandparents. - . s p

Retarded persons are a phenomenon of civllizsd socletles such as ours. -

Under stress, retarded people react much as. do normal persons: )

. You can tell a person is retarded iust by looklng

X Bstardsd people are more highiy sexed than normal people

'Retarded paople have crifinal tendenclés 4

. Retarded people can take care of: themselves : ' _
§ B . 9 : e

A

w:‘:gof

.l

q:go\ ®I~ ,_Q\M}
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Sl oLl - - - - - - .
. 11. The retarded cannot turn out work of consistent quality.
“12. The' retarded cannot read and follow directions.
13 The retarded know they are dlﬂerent

~-... people.:

~'.

‘ 15 The retarded can teII whether a person is friend or. foe

16. The retarded
i7. The disabled

20. Disabled people are sad.

21. Retarded students nesd mare Iove than other students
22. Disabled students don't have much to look forward to in ife. N

23 Ftetarded adults are childiike '

sl . >

ve. ,.

" ACTIVITY: Those who kiiow
Purpoeoi To clarify some terms used by special educetion in'IEP’ meetlngs

--Materiais: .Woerb’oR

.re placid by nature. .

bild requires more patience.

d people iike to be with th@ir own kind.
19 Disabled children are sick.

-

.

Pencil N . )
. Time: 1 10-20 minutes v c s '
instructions: 1. In ) your small groups, deﬁne gaqng tILeftegrnfs’antjye list assigned to you by the Ieader

perserveration

You will be given five minutes: Feel free to guess!
B 2. Assign a repefter who will share your définitions with the group.
List One * List T Two
‘mental age . cognitive domain
chronotoglcal age .affective domaln
, WRAT WAIS ?
gyg:hgnngq@!ng!ion wise < - - - 1
reading recognition sensory-motor peroeption
visual modality” - funetional academics
audjo|oglcal services subtest scores
List Thres " List Feur
: Stantord~Blnet present lavel of pertermanee
esignated educational liaison verbal scales- - -
-Vineland Sociaj Maturity Scale adaptive behavior scales
borderline range = performance scales - '
spatial relation terminal behavior
full scale score Koppitz seale
tine motor skills .



» A(EFVITV What's lmportant? o °
_Purpose: To identify Important questions to ask handicapped students entering vocational programs

- Iiﬁrli\,li: Paper and pencil for each participant
"Art or news print for each smaII group
__ ... Masking tape
Time: 45-60 minutes. . _ . . __ . __. = -

. Ham out one piece ot paper to each participant

. 2. Ask them to individually and silently respond to the question below. Give them five
small group. - ‘minutes. -

Ieaders) -3. Then ask for one siiggestion from each group member. List these on the art or news prlnt; _
. Discuss as time allows. You will be given 10 minutes. -
Choose the two most important suggestions and mark them..

. Give your news-priiit to the workshop leader to tape up and be ready to discuss your most ’

important suggestion

o

fﬁ
B3
? :
I

[< L0 A

Ouutlon
What would you d@sk a handicapped student who wants to enter y your vocational program? List several

suggestions. Be as specitic as you want; but mark which vocational area or which handicapping
condition the questions would apply to. . .

ACTIVITY A personal note . ’ ;
Purpose: For one participant to share a personal experience on teaching the handicapped

Materials: As required by the speaker . .
Time: 15-20 minutes i .
Instructlons 1 Before the wbrkshop, arrange for a teacher who has been successful with a haridicapped

student in vocational education to answer ti;questions below Give the speaker 15

minutes.

2. Leave 5 minutes for any additional question
Guostlons
. What handicapping condition dld your student have?
. What was one problem you experienged in teaching the student?
. 'How did you soive it? :
When the student entered your ciass how successful did you think the student would be?
How successful was the student? Why?.
. Was the student ever employed in your field?
What is the student doing nqw?
What new perspectives did this stadent Ieave you?

-

.o

,oniy mrqr _u W N

-
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S '_ Special Ins'irtictions'

. ACTIVITY: Wrats True? ,
* HIDDEN PURPOSE: To show particlpants any false assumptions they ay brlng to the assessment

process ' i
§g§§lﬁ5 !@STRUCTist, Keeo it Briei Let it last oniy as iong as discussron in the small groups last.
" PROBLEMS: - - - ‘

1. Use this aciivity with onbl vecationai educators. For a person with any background in special

education, the test is far too easy. _

- 2. ifyouthink paricipants are becoming impatient withthe test orifthed discussion is very slow, move on
s to another activity. With the right group, the activity will work very well. :

NOTE. Questions 3, 6, 13, and 15 aré true: All others are false:

III ACTIVITY. Ihose Who Know

SPECIAL INSTRUCTIONS: -
1. Divide the group into smaller ¢ groups 1t special educatlon personnel are. taking partin the workshop,

N vl 4 TRV otHianor Jo. 11 900 Ial Ul d

be sure that at least one special education persor’s in each group: (The activity will work ds well if
- special education is not participating.) ) . -
2. Encourage participants to put down any gliesses they may have

PROBLEMS: This ac;ivnty could be 00 dimcolt so don't let it take very Iong

DEFINITIONS: - , ’ - , ;
.LISTONE: . . . C v ' '

Mental-age: the functlomng age frequently asslgned a retarded student regardless of chronologrcaLage

Please don't think this assigned age totally indicates how to teach a student. Remember, as Marc Gold

points-out, a child who is five years old for only one year wiil respond dltferently than a person who has

been classltied five years old for fifteen years..._. .

cm‘onologlcal age: Actual number of years and months since the student was born

WRAT: Wide Range ‘Achievement Test; gives fdnctuoning grade equivalents in the areas of readlng. math
and spelling. R

Eye—hand coordlnation the abilrty to respond manually to a visual stimulus;

Fieadlng recognltlon occurs when the student ‘sight reads" or recognuzes words or groups oi words in or .
out of context. :

Vlsutl modallty the channel for receiving and perceiving information vrsually )

Audlological services: special services available to school-age students regarding hearing and screening

_ .. tests (pure tone and bone conduction).
CIST TWO:

Cognitive. domain: that area of the brain associated Wlth thlnklng. recalling; discruminatmg. and iearning

~Affective domain: that areg of the brain associated with “feelings” or smotions.

WAIS: Wechsler Adult intelfgencé Scale: a standardized 1Q test. :

cale for Children; standardized. iQ test

WISC: Wechsler. lnteiligence

-Sensory-motor perception:
responding appropnateiy

rceiving inforrnation through one’s 5enses (hearing, seelng. smelling) and
movement. . .




along” in-Society. -- : ;

Subtest 8cores: results of smalI areas of a test which when calculated together represent the whole For

example, Language Arts = Vocabulary, Punctuatlon Spelling, etc. > N ,
| - 2

LIST THREE: S R
Stantord - Binet: §tandardlzad 1Q test

Diclgnated sducational ilaison: someone; either lrorti the school or the community, asslgned to be the
advocate ot ahandicapped student through the entIre educatronal process :

Borderiine range! generally relers to a student who is between the defined categories of “normal" and

. “miidly mentally retarded”; .often referred to as slow learners

Spatiai relation: the ability to see parts of an object inrelation to its whole. To differentiate between primary
- - and secondary- visual stimull. A
i FuII scale score: the total score of a measurlng lnstru;aent made up by the sum of the sub- tests

Penervatlon to repeat a motion or activity over and over.

LIST FOUR: . ' B

Present level of performance:- designates where a student ls gurrqutly lunctlonlng wuthln a continuum of
performance levels. Thisinformationis requrred inthe IEP and when established willbe atremendous ald
in planning instrucfion. _

Verbal scales: a measuremant of where the student is pertormlpg in regards to verbal (explanatory,
-self-expression). skills:.

Adaptive behavior scailes: a measure of how well-a student “copes" and exhibits behavlor deemed
- - -appropriate. - - )
Performance scales: ameasurement of how well a student can manlpulate concrete ob]ects (i-e: puzzles

. _._bolts and screws; etc:): This type of test often requires no reading..

‘Terminal behavior: terms used to designate learner outcomes or student objectlves

Koppitz Scale: measures visual motor skills (for example, how well the student can reproduce what he or
she has just seen), then plots this. measurement against age. .. . .

Fine motor skiils: those physical competencies required to grasp and mampulate small ob]ects suchasa
pencil for wrltlng

I

. ACTIVITY: What's Important?

' HIDDEN- PURPOSE: To gerierate some solutions to local problems - : N _
SPECIAL INSTRUCT! IONS: : LT
. 1. Be sure all necessary materials are avallable - - o
2. Announce a time schedule and be sure each group stays to it. ) c N
3. To end the activity, ask each group leader to discuss briefly each group s results.

PROBLEMS: This technique invariably raises discussion; so'your main problem will be sticking to your time
schedule.

lll. ACTIVITY AParsonai Note -

SPECIAL INSTRUCTIONS:

1. Choose someoneyou know feels comlortable in front of a group.
2. Emphasize any timelimits.
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- According to Public Law-94-142; handicapped bge,rtyﬂsqccgfsgfujig gljg §9fejgs belp This Is the

youths must_have a “free appropriate public edu- ~ first step in the placement process — rgcognizing. -
- cation-and be placed in-an-educational environ- that a-student has a need that requires special
ment appropriate to their needs: The law, however, attention: : ‘ .

. does- not explain-what "“appropriate” means. Why Step 2

isn't the law more specific? Perhaps it isbecause ¢aris teacher goes to the diagnostician and

Congress recognized that each handicapped stu- explains what she thinks Carl's problem. is, and

dent's “appropriate education”.is different, Each . ot she hasdone to help. This Is the second ste
" 1 2 S p
student needs to have the word "“ap propriate” de- - - 5 the placement process — to seek help from a

fined individually. To insure this happens; thedaw - . 3
requirgs that schools develop an Individuallzed . Q[qgngstidan or counsslor.

 program for each student. _ Step3-.. .- - -

. —- Preparing this plan and chooslng,w,hlch pro- Before- doingign}thjngi else tha 7dlaggo§7tlcjan
gram is right for a student requires an organized -~  contacts Carl's: parents: and -explains _the school
effort — ‘a process- with definite steps to-follow. district’s_responsibility to work- with them when
One way to understand this process is to see how serving Carl. This is the third step =~ involving par-
_ It works for one handicapped student.. . ents. This. may alsobe a good time for teachers to

axplain to'the stiident what is happenlng

§.‘:ceuem PROCESS . stepar:
1 ‘ : o - Attef getting the consgnt of Carl's parents, the
_ . Carl is having problems keaplng up .Withjlfs’ 'diagnostician evaluates Carl’s interests, aptitudes
class. His teacher‘s attempts to help Carl have and abilities (See Module 3 Asse“ésmem) Carl's

T a1




- \

parents may rqulre an Jggependent assessment

however, if they are dissatisfied with the school's:
: 'This is the fourth step: evaluatlng Car.

Step5
Carl's. "appropriate educatlon" is now. turned

-

over to the Admissions, Review and Dismissal

.Committee; which oﬂiclally Tecognizes Carl-as-a

" handicapped student, eligible for special education
and related-services. This Is the fifth step in_the

'Vspeclal education. = : -

“Next; members of the committee prepare an

The person res;'nslble for organiz\ng the

committee (chosen -according to locat district pol-
‘icy) must prepare members to discu the follow-
ing components:

- Present_level of pgrtqrmgnce Acagemic

achievement social skills; physical skills; and vo-
catignal potential. {See module 3 for the vocational

~ teacher’s_contribution to this component.)

individualized. educational plan (IEP).'This is the "~

next step and will be discussed in some detail
When the ARD.Committee functions as-a
committee for developing an IEP, it must include a
. local district administrator, the student’s teacher or
teachers, his parents or guardian, amd, |f possible,

the student. And.if the student-is being considered .

for & vocational education program, regulations in
Texas call for the following partlclpants

1; the: local” vocational ‘administrator or vo-
cational supervisor,

‘ 2. the local special education supervisor

3. the vocational teacher in whose program
the student will be enrolied; .

7 . an experienew speclel educetor who can
+ - _ act as an advisor to_the group;

. the vecetionel ceunselor

S

g»:um

' ,7) 7777777777777777777

If the student is_not going to attend the meeting,'

someone- (usually the previous teachers) must

take special care to keep the student aware of
what is happenmg

TMost handicapped
the individualized educational pr 3, or IEP; i8.the' most sig-
nificant component of Public Law 94-142. COnéfeasaet up the

IEP component in orderto assure achievemant on the. part.of -

students. That is, they. wanted a system that leg-
ally requires that the handicapped.studerits” education be
planned, recorded and evaluated. The plan alsa holds local
school districts accouritable for the handicapped student's
. xchievement.

e

. Annual goais_and short term objectives: An .

~ placemant process — officially- admlttlng Cart 1o ' ‘annual goal for Carl might be to acquire skills

' necessary

' §mall enging repair shiop. Short-term @ejectives for
Gart would be_to know theparts of a gmall -engine,

"demonstrate_routine preventive maintenance, lo-
- cate sources of trouble when a small engine failsto -

fgr employment_as_an ap%entice ina

operate property, and repalr certain problems.

Servlces Special asslstance necessary for

For handicapped students, these speclal serv-
ices may. include such things as large -print

textbooks; captioned films; interpreters; equipment
modifications, and speclal orthopedic devices. For
Cani; special counseling will be arranged through a
regional mental _health office.on a weekly basis.

Reguler Educetlen‘ A statement describing
how much the stugént will be able to particlpate in

regular educatiofi. This will depend upon Carl's
abilities and the nature of the course he is taking.

Evaluation: Specific procedures for measuring

achievement of goals and objectives.

These five components; then; are what must be
on an IEP. '

Step 7. -

- After- the IEP has been prepared; by the team of
ediicators serving Carl, his original teacher intro-

duces-Carl to the small engine repair teacher..

This is the seventh step in placement; impor- -
-tant to the student, who needs to Know he is not

’\beirig thoughtiessly shuffied around, and-to the.

advocatoe -ﬁve that the aevelopmont ot;

32

'Stegs : ' .

teacher, who needs to stey in touch with the prevl-
ous teacher

cess cggntinues. Carl's new teacher watches care-
fully to see how Carl is doing. If Carl is still having
problems, new servuces might be provided; diﬂer—



- from speclat serviced!! -
‘KEY Gnouno nut.Es

clrcumetances — a new placement chosen

- So this Is the “last” etep inthe process continu-

Ing assessmaent. .

Although federal law requlres thatCar's [EP be'

ivevlewed at least annually, local districts in Texas"

do so quarterly. The ARD Commiittée must.also_

evaluate whether Carl's educatlonal goals are-ap-

" propriate and whether Carl's educational plan ig
- meeting his needs. If indicated, the ARD Commit-

tee may modify Carl’

Fotlcwing are some key ground rules that will

be helpful to vocatjonal educators in the placement

process:

1. Thept cement decisionshould aIways be a A

ecision requiring a professional re-
gct-for_other members.- Decide what is

t for the student, based on team mem-

gl‘

-~ bers’_expertise, experence, responsibility,
: and accountablllty An member who still

plan or even dismiss him

33

dlsamees -with, the placement declsionh."
shoutd write a statement of dlésenslon and

g records
2.- Prior to makmg a placernent decislon In-

“formation should be gathered from many
sources, not just formal testing. .
3. A student's specific disabilities should be
considered, but only in light of the student's
“strengths - and -abilities_as-well. A-learning
disability does not necessarily set a limiton

learning possibilities.

4; if data is insufficient, postpo -] the meetlng
untll all is available. ;

5. Often he asslstance of a dlagnostic

interpreting assesgmant data, especially as
it relates to program planning. - .

"~ 6. Much can be learned about-a_ student by

~ observing him or her in the ‘schodl settlng

student

£

L
~,
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ACTIV[TY Whats the dlfﬁrenca? o

‘Purpose: To compare the. gi:idellnes regi:latlng the cement pollcles of focal schools*

' Materlals: Paper aind pencils- -~ . -
- Coples of the placement pollcles for speclal educatlon

Time: 45-60 miniites * ,
lmtructtono. 1. Read through the copies of the guidell
 students.: - -
2. Then, with the other members of your mall group, Ilst the dItferenoes between the

# guidelines for speclal education and the-way students have been ‘admiitted into your class:. -
3.. Suggest whateHects each difference might-have on your overall school policy. You will

{ conceming the plaoement of handicapped

. have 30 minutes to complete these first three steps.

4 Your: workshop leader will be asking someoné from your group to read off the dltferences
- your group identified and to summarize the effects these dlﬂerencas might have:

5 Hen, taking Into consideration both.sets of guidelines, your entire group will prepare a

al policy for piacing handlcapped students.

ACTIVITY: Which job? | ' o
Purpose: To Henﬁfy posslble Iong range goals for handicapped students o

* Materials: Copies of the following form, pencll : - | o .
Time: 20-30 minutes : , e

imtmcttona. 1. Your workshop leader will assign one'of the students descnbed below.

'InﬁiﬁﬁiPdkymProewuusmnulltorModmﬁon - ' _ o o
5 S ) .
S - 35 -
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. each job would be an approprlate Iong-range goal for the student. Be ready to defend
7 - ' 'your declslon You will be given ﬂve mlnutes to go through the Ilst

" agroup list.

: Your. workshop Ieader will be leading a discusslon about the drtferences between the :
small groups’ lists. v .

. Studontu . : : N ' .

-9

Sam Thompson Is a mlldly retarded student He is 19 years on Sam has a short attentlon span and is
frequently inattentiVe. He is significantly below grade Ievel in both reading and math His motor skills

are aVerage for his: age

Tony Garza has an auditory learning disablllty and has ditﬂculty following oral instructions When
recelvlng instructions Tany frequently requests that information be repeated His math skills are good

s b Ryeading skills are at about the third-grade level:
Tracy son, a 16-year-old wheslchair-bound paraplegic; is paralyzed from the waist down. She moves

around easily in her wheelchair and has full use of her arms. Her reading and math skllls aro at grade

_ level and her performance in the building trades has been excellent. -

—

Lorne. Simpson, an 1 8-year-old partially blind student; must depend on his sense of: touch torjearning

He has some difficulty wlth éye- hand coordination and while his math is at grade ievel his readlng is
below grade level. :

Petet Miller is a 19- year-old dgaf student He does somg |Ip reading and signmg Peter ls unable to ‘

recognize speech sounds; even with a hearing aid; and hrs reading and math are about two grades
below his school-age peers.

v . . : - ' g
. : - : ' : Approprlato
’ A . o Not : with

, Appropriate Approprlate Z:plﬂeatlono

Possible long-range goals A
Salesclerk - - - - - oo S L.

General merchandise retalling N LI o

Food stotes o S :

Apparel and accessories store S - . -
. Motor vehicles and accessories . ' -

-Insurance . ”

Clerical : : S D
Bookkeeper . - .
Cashier -
File clerk: '
Library attendant or asslstant
Mail carrier - .
\ Proofreader - . _ ..
Receptionist : T ‘
Secretary o _ ~
Stenographer .
Typist . -

1
W
op}

‘y




Oﬂicp machlna operator
bile and accessoriee installer .

Bulidozer operator
) Cement -and concrete flnlsher
Electrician’s apprentloe
Floor layer.
- Painter's apprentice
_ Painter
Paperhanger
2lasterer
Plumber .
‘Plumber's assistant
Rooter — -

Tile setter -

- Electric EQV\LOJ'J' \eman - - - t

Mechanics and repalr paople
- refrigeration
Automoblle body
Automobile mechanic
~Farm implements
. Heavy equipment mechanics
Household #@ppliance and
accessory installers and
mechanics . .
Office machine
 Radio-and televnslon s
Metal craftsmen
Boilarmaker . . .
_ Job and die setter .

”§}3getrnetal wurkér
Printing craftsmen - .
Bookbinder
Photoengraver and lithographer -
- Pressman and plate. printer
Tallor :
Upholsterer -~ - - - .-
Clothing ironer and presser :
Garage worker and gas station attendant
taundry: and dry cieaning operatlve
Meat cutter and butcher

‘

Appropriate

36

Not’

Approprinto

Approprlato .
with )
Modifications



TR T P S A o , Appropriate
f ) . R - Not - with
N : Appropriate Appropriate . Mgdlﬂcatlono

Welder and flame cutter . | ] R

Carpenter’s.heiper .. L ' i -
Garbage cdllector : )
. Fami laborer - - . : N S A
_Food serviceq worker . ‘ REELAN
Bartender - ) ‘
Busboy (or glrl) ) : - !
Cook - - o ' ' !
Blshwasher : _ ~ .
Food counter and fountaln worker . o - .
Waiter - o “ ,
_Health service : ) _
Dental assistant. ;. .
- Nurse’s aide, ordérly, attendant o ~ s
Child care worker - - . } ,

Hairdresser and cmatbloglst

Shampooer . .

Barber - -

Guard or watchman

Baggage porter-or bollhop ' B .

Chambermaid =~ - , ) oo

Dellvery person o _ " .

Taxicib driver. : AR ' . _ :
AC’I’IVITY-\.IEP Meetfngs L ' '
' Purpou To discuss the: BrBBiarES invoived with developnng lndlvlduallzed educatlon programs for

.'.- - hamﬂcappéd students

Tlmo 15 40 minmes
Imtructbm. 1. Discuss each situation and respond to the questions:
2. Share your conciusions with the entire ¢ group. i

SIluatlbm. a

1. WhenMr. Rogéré gol his notlcalo attend an IEP meeting. he just grimaced and shumad it under a
stack of old mail,on his desk. What did it really matter whether an-old-auto -mechanics feacher like .

himsaelt went to bne of those special education meetings? What could it possibly have to do with him?
After all, whether he. went or not, special education would still put the student-in whatever class they

wanted. His béing there wouldn't make a bit of difference so he wash't goingtégo. ..
.-* Inyour local situation; ‘would Mr. Rogershave been justiNed in assuming that special educatianwould
.. place the student wherever they decided — no matter what was advised at the IEP meeting? What
L are some good reasons for Mr. Rogers to go to the meoting — even if his advice is unheeded?



.

3. Ms. Clark looked up from the paper that the diagnostician had put oh her desk. She had & puzzled -

{ook on her face: “| thought these IEP's were supposed to come out of“a group decision. As a

vocational counselor | feel that | have morgte-contribute to this student's placement than just my
~ signature on thé dotted line — especially when the student's being placed into cosmetoiogyl” The
- diagnestician nodded sympathetically. “You're absolutely right,” she agreed, “but no matter whatthe

law says, those meetings take too much time.”

What is Iostwhen the group meeting is abandoned? How does the stiident lose? List some practical
suggestions ,fd’r,éijrééjiﬂiiilh’g’ the IEP maeeting. R - - R

3. As Mr. Archer followed the vocational director, into the office, he continued his tirade. “It's that

‘praserit lavel of performance’ that bothers me the most,” he said: “Sure those: people can tell you - *
what grade level the student’s reading at or-what the student's serisory-mator whatever stacks up to *
or the space relations or all sorts of other nonsense. But how safe is the kid going to be with asaw?
That's what | want to know.-And IS he going to do what | tgJl him to do?” - A

. What problems do diéﬁﬁéﬂldéﬁé;éb?ﬁﬂﬁééjéii,@:52 in assessing a student's present level of

. performance as it relates to vocational education?What could you do to help determine the student’s
performance as it relates to your own vocational atea? ’ : LT,

4. ‘Miss Smith turned her shrewd eyes on each person sitting around the table. “Really!” she exclaimed. -
“How you expect Melissa Perkins to succeed in VOE | do not know. Employers wijt never hire a young
lady in & wheel chair — | haven't been in office work for 30 years.without knowing that.” Then she .
sighed, andleaned back. “But if you insist, | wilt allow Melisga to enter my class — but only with grave
rese , - :

re ,,,,,?ﬁ?gﬁ;ﬁ[‘!;wml the knowledge that | will be wasting my time.” g - o
In your experience; how hesitant have vocational teachers been to allow handicapped students into

' theirclasses? Were theif reasons valid? List somepossible factors which could cause hesitance and * -
. some ways to overcome:these factors. .~ - =\ K Lot

5. “Look atthis,” Ms, Newhart said to the agricultural teacher. “Another memo telling me to come to an

* |EP.meeting. How do-tfiey decide who's going to go anyway?” Mr. Harding shrugged. “Who knows? .
Went to a meeting last week: What.do | find out? The kid likes dogs: has one of his own, in fact, and\

+talks about it nonstop.- The counselar says, Aha, this-kid belongs in Ag. Shoot, the kid hates be""Q¥

'; __ “ putdoors. Thosa cpunselors should go back to the colleges they came from. Know as much about '

' work as my baby does.” - . - L ’

. Is-a memo-the best way-1o prepare a teacher to participate in writing an IEP? List.some steps the
counselor should take between talking-to the student and deciding which vocational teacher should
be at the IEP 'g’iéétii'i’g’. What could vocational teachers do to prepare for the IEP meeting?

6. “Hey, just a minute,” said Mr. Hawkins, as the rest of the group prepared to move past the part of the
IEP that listed special services. “Hey, if this kid's going to be in my class; then | need an aide. Am |
going to get an aide?” “Now, Harry," the special education director sald, *'you know we don't have
money.for an aide:"; Harry folded his arms in front of him. “Well; if | can't have an aide;-how can you
say this program you've got planned for this student Is — what do you call it — appropriate?”

If Mr. Hawkins did in fact require an aide, was he right in saying that the prograim would be
* inappropriate without one? Explain why you agree or disagree with Mr. Hawkins. In your experience,
what special services have been provided as a result of the IEP meeting? What action would a-
statement like Mr. Hawkins’ cause in your loggl situation? : .
ACTIVITY: Writing ari IEP- : ' -7

. Purpose: To experience first-hand the steps in preparing an iﬁaNiHUaliz’éd"éauc’éﬁ’dﬁéi program
Materials: Coples of the IEP forms ' ‘ R

©oo- 0 39
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VR

'Fﬂ".. ;..2'; ‘Pencliandpaper . < .. -

'\\

lﬁstructlom ~1 Ydur smail group is an lEP ,mmlttee You wull ﬂnd elow tho nocessary background
. “ _' “1nformatlon for two handicapped:stiidénits who are being considered for placerient in one

< .. 7 a7 ofyourschool's vocational programs. Your laader will tell you which student your group

x -~ will be discussirig. Read IE%ough this student's background information. - -

T 2. Then completethelEP forrfi ag thoug hlhns Student were at your own schogl, Place h hrm  or

.7 %.. .. herinaprogramyou haveavailable in your school; with the servicés that you have or can

" ‘make avallable; If Hwill he ir you understand how an IEP is.written, you may assign roles .
* . tothe-peoplein-your small group (vocational dlrector _counselor, prlncipal prospectlve 5

w S e e — ===

- leacher.,and so forth):

. -.3. After apprdxlmataiyr 45 minutes; your workshop Iaader WIII be Ieadlng a shont discussion
Lo ., of each group S |EP. . :

P

I}
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- AN INDEPENDENT-SEHODL DISTRIL‘T - -

o "CONFIDENTIAL REPORT OF PSYCHOLOGICAL TESTING*
Name: Joesph Taylor . - Birthdate: July 6, 1964 Age: 14
. E - _

Parents® ﬁiﬁ_éii John and-June ‘Taylor
. School: An ISD - " ‘ fver‘de
Date gf Examination: 2- 8-79 Examiner: Linda Lane S

Reason for «izféiéﬁéii Re-evaluatio Vision: L 20720 R 20720
’ : : and placement :

Hearing L%Kg R%K—

Previous Testing: WISC--10/78 . Gradei - . - - . Results:’ -
. HRA’I‘--]O/?B . . V-Below Avg.; P-Avg.; _ .
: . ¢ » R.-2.63 5.-2:2; A.-2.9
. 7/ )
Tests Adm1n1stered .
i B Borderline ’ o
Binet. CA_ - MA gIQ NISC VS 69. PS 79 19 .73
Basal__ Ceiiing—% Bender ,
Other___ WRAT: R.-4:8-ss 755 5.-2.2-55 61; A.-3.4-55 67
Adaptive Behavior Li'n'g'uige Dominance English
b = Verbal Scale - T K - Performance Scale
SuBtest Scale- Score , = V.«Subtest Scale Score
Informatioh N " Picture Completion . 7
Comprehension 8 ' Picture Arrangement 11
Arithmetic _. 5 . Block Design . 18
Similarities 13 Object Assembly ~ — 8 .
Vocabulary  ___ 6 7 Coding . 0
Digit Span .. 2 T . Mazes L
BACKGROUND_INFORMATION: - S oo
) Father's Employment: heavy construction lgborer o ’
v Interssts: Woodworking, eloped. prize winning lamp in Industrial: Arts last -year.

For the past-3 years, JoseRh has been assigned:to a resource room for remedial
instruction-in mdth and ragding and for assistance in keeping up with the
regular-co in-which- he is enrolled. Joseph has reached a point where
~academic. iﬁ(tion alone_is not_-adequate. _He is-losing interest in school
‘has to s teacher that he tired of doing nothing but :baok work. He
.+~ told his resource room teacher that he wants to get 1nto vocational educa-

tion er Ms bes( friend;, Thomas. >

*Although buod on an actual cormdonual repon, all names have boon changed to protect the student’s oonlidontlnlhy

® 411 |

ERIC

Aruitoxt provided by Eic:
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ERIC

Aruitoxt provided by Eic:

Name Joseph Taylor -

dosephLis ala year old white male: He was pleasant and cobperative but

extremely slow to answer verbal questions. If given enough time he-would
usually respond. -Several items-on-the subtest Picture Completion Were

correct but had to be scored a zero because  of time limits. He failed to
notice inverted parts on the subject Object Assénibly. " He was able to do

only 3 digits forward and 2 digits backkards on the subtest Digit Span.

TEST RESUtTS -
At this time- according to-the WISC, Joseph is- functioning in the sub-

average-range on the ‘verbal scale score; average range on the: performance

scale_score,-and low average range on the full scale score. .Jhere was a

significant -23-point- difference between_ the :verbal -and performanée scale
scores indicating that his visual modality-is stronger than his. verbal
channel of . learning. His greatest. weaknesses were in-the areas of at-
tention and rote memory, mental arithmetic;-word understanding; and-- - - -
informatfon gained- from experience and education: His; greatest._ strengths
were noted in the ardas of verbal and non- verbal reasoning, social 1n-‘
telligence. and eye hand coordination‘. : : . ‘

The wide: Range Achievement Test indicates . aeademic ability below age level

expectations in reading, spelling, and-arithmetic. Reading score was-4.8
grade 1eve1. spelling, 2.2 grade level; and arithmetic; 3.4 grade level.

tang;age Dominance

This,Engloffamily speakgﬂno’lagguage other than-English;* therefore. the
examiner felt that it was appropriate to administer the test 1nstructions.

in English; .
Learning Style ,23

" The visual chanrel was f6unj to be superior to the verbal channel for Joseph

’CONCLUSIONS AND RECGMMENBAT!GNS

JOSeph is a bdy of near average ability but not achieving but not achiqging -

up to age level expectations-because-of visual-and auditory perception
problems. :His learging style deviates so markedly. from.the -norm of his
age group that he needs special education intervention. At this time,
Joseph continues to-meet- the-general guidelines and specific eligibility

criteria for tlo classification., v - ;
His educationil prsgram should be designed to reinfgrceffungtionglfaca:f,,

demics-that are-directly-relateéd to a variety of specifie vocations within

his capabilities and interest. Manual dexterity could be ;ppropriately
measured through teacher construeted work samples

Provide structure of assignments Further explanatton is needed of what'

" 15 expected of him through the day. At the start of ed#ch day, he can be.

given a 1ist of tHe educational tasks'he must-accomplish ineluding time_

1imits Compensurate with his* rate of ability nry behavior contracts Yo
get the desireu behavior. L 3

) R < .41 s

<
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A current vision, hearing, and general medical evaluation is in order.

If I can be of further help; please call the appraisal office.

ﬁamner; Linda_Lane ~___________
Educational Diagnostician

- Bl
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INDIVIDUAUZED EDUCATIONM PROGRAM

B > S

ATHOATE o nosuss REPORT
s ' , ’ .
TEACHTA _____ ' — Dote___ Quarter 12 3 ¢
DATE OF BATTIRY _— . | Objective Prograsi n
_ DATLOF LEP __ N 6.
g 1P Pt 2 2
" SPICIAL TEACHER 3 8
B scHooL - UNIT ' , ] 9,
5 S — " —
E e e ’ — " Signature ———— —
- PRESENT-LEVELS OF PERFORMANCE ORI
§ Group Test Individualized Tesh —
gmdinﬁ Compiehension —_———— Moth -~ = - Daté __Qiarier 1 2 3 3
5 Moth - R Readmg Recognition : Giinive I_';S _____ :
5 longuage Arts —— Spelling —e, gress = -
g R — S _. General Information  — | 1 6
— —— - (] —_— 2 7
: _ ——
N Reloted Services N Fducalional l'rogrom 4 0
S Spaciol Transpertation ——Regulor Classroom 5 : 10, ‘
g School Heglth Services - : N o,
B — Counseling with students ond/or e Signature
2 —  fomilies - - e TEUE. DiaG.
0 . Psycholegicol Semcus ' . | ,
74 — Audological Sevices__ \ TR
—. Medicol Dingnostic Serwces j_ e '71 e
— Octcupational Theiopy _  Date ———Quarler 1 2 3 4
— Physicol Therapy - | T e Objective Progres ‘
— Porent Counseling qnd Training . Speciolized Programs * _
— Adaptive Equipment ‘ = - 6.
—_ Speciol Seating . . ‘ 2 7.
_'_ Orieniation ond Mobility - ' ; J 8.
— Spoh Thapy o i .
—Oiher . 3 =10,
Sgnatus -
- ‘ {11/ /)1 1S
: —Total Hours
) Feachen

& =a |
b‘)m
|
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JAPPROVE] REJECT -

ai in LEP; -
Parent or Guoran
""""" Speciol Teacher—--—‘—- :
Regular Teacher _ 3 : ;
Admiristrative Representative i
i Counselor __
Identified Weaknesses Edu_c_o_h?;}g_l_ Dmgnoshcmn
PSychologist. —
St
— -t Stodent
' Other
Date: .
Plgcariant loiaiiiiﬁiiiaanaﬁ'
e g N
Plocement Justitication:
Eligible . . Ineligible __ o
TSIGNATORET
Alternatives Considered: N
) ‘i !
\
Parent Responsibilities and/or Comments: _
\
.._/"\

Special: Transportation
——Approved —-——Re|ec1ed

Jushhcahon




we___-__~~~______+ o
BIRTHDATE J ‘ . BEGINNING DATE " ENDING DATE °

" LT L o P ot : X
- PRIORITIZED ANNUAL GOALS [TERMINAL BEHAVIOR) .
. S S
i '
i ‘ - "
! y M
Y _
' - . . ] -, - A o
l o e ' _PERSOM : AMOLNT BEGINNING [ ENDING EVALUATION
SHORT-TERM GOALS ) , ‘ ’ " RESPONSIBLE -OF TIME DATE |- DATE METHOD™
iy
o .
N A
~. ', \ .
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AN INDEPENDENT SCHOOL msmcr : ' o T

Jé‘ conﬁmzmm REPORT OF PSYCHOLOGICAL TES'I’ING* .

Name: Janice York . Birthdate: . Age: 13-3
_Parent's Name: ' o - L
School: An ISD v " Grade: 9

Date of Exam'lnat*loni 2-9-79 " Examiner: Linda Lane

Reason. far Referral: Re-evaluation

Hearing: L R ' Vision: i.é R Dr. Ha]lace- does
e ~____ not need glasses (astigmatism)
Previous Testing: A ~ Grade: : Resalts:

-

Tests Administered: B . .
Binet: CA___MA___ IQ__ ' WISC: .VS_72° PS_§0 1063

Basal __— _Ceilfng .—— . Bender Administered
- T 823-76 - . - -
. Other HRAT R -2. 6-ss 66 S 3 7-ss 72; A.-2.3-ss 64 N
RHEBEWE Behavior ;Adm'ln'lstered Language Dominance ﬂg&
© Verbal scale, . . . , : zale .
Suﬁes%—_ Sca%&Scare = Subtest ScaleVScore _
Information. 5 , “Picture Complet'lon 3
Comprehension - __. 8 : S B P'lcture Arra Jement —4—
S = 1)
Arithmetic T et - Block Des'lgn : 5 '
Similarities —— 5 - - : Object Assembly’ 4 o
Vocabulary 5 _ ~ Coding 5 Normal _
' f - , - T - Expected
B'lg‘lt Span - =8 : Mazes Sgore
Ll S 10.0
BACKGROUND INFORHATjﬂN” Janice _was. recomended f lan A resource '
mainstreaming -program in-1973-74. Janice'is presentlyig;tending the re-
- source communication Skills and math classes. The career orientation
program is-also a part of her schedule. - - - -
© _Janice was a prematare baby at seven months “She was. slow cg@jng
and. 1ike not have made it here alive,” her mother said. The cord was
choidng her A hernia wis detected S 6 weeks after birth. There was an
Ilm’difoh based or oOn an actua conif(ﬁnlhlnpon all names have been chnngodtoprotocl the iiiid?rili confidentlality.

S ' a8 47
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Nae _Janice Y

) .

oo Tl s

BACKGROUND- INFORMATION +(continued) | B .

. operation at age-3 for this. -Janice has a bad-heart and was in the
hospital for three months. Her mother takes her to Houston at least
once .a year for this. She was born with one kidney which stopped

working but five years ago it started working again. She needs a .
couple_of operations on her neck according to her father.: -According_to
her mother, Janice walked late - “way past two." She keeps a cold and
can't stand much-heat. She has to have three hot meals a day or she
will get sick with a fever. v : ,

TEST OBSERVATIONS L , D
"Janice is an attractive young lady, who.is very small for her age. When
conversation was required, she would shrug or nod her head at the:be--
ginning of the verbal part of the WISC. . In order. to establish rapport

and verbal ‘communication, the verbal and performance subtests were given

in mixed order with first a verbal and then a performance-subtest until_
“completion. Janice did begin to answer the questions more readily. She
drew and wrote with her right hand but she used her left hand for the
performance subtests. - Her small-motor coordination was siow.- A1l .
written work seemed to be difficult to_perform and took much effort.

On the performance tests object assembly and block design, Janice -

scored-low; but time was the factor. Janice did not wear glasses during

_the_test; though her records show a vision check with glasses to be 20730
in both eyes. .. - : ,
msteesuts /o e e
WISC: Janice is presently functioning within the mentadl defective -
range-of intellectual functioning according to the full scale score
of the WISC. -The verbal scale scoré€-is within the borderline-range. :
She scored in the menta) _defective range on the performance tests. .
Most subtest scores are flat. -Strengths were noted on the comprehen-
sion ‘subtest and-digit span with scaled scores of 8 which are in the .-

slow. learner_range. . Janice's lowest scores were-on the subtests: _
. arithmetic (2), picture completion (3), picture arrangemeht (4). and
J object assembly {4). Scores of two and three are in the trainable -

range: :ﬁ756§re of four is in the educable range.  ~\ .
Béﬁdé¥~Gésti1t_ S ' . ) . : L o
- Janice took twelve minutes to complete this test with eight errors ac-

cording: to the Koppitz scale. The errors were: distortion; rotation,
integration and. perseveration. N '

*  Draw-APerson Co
This is a simple stick figure with the exception of the'head and hands.
There was some detail of the head and face. : :
Adaptive Behavior : o

Two separate interviews were held with each individual.
parents were cooperative. Janice has a long history of medical compli-
_cations: 'She-does not adjust to new-situations very well-according to
her mother. -_Concerning .potential vocational interest,; her father said;

* "1 hope §h§'11“§6 able to work." Janice's mother did say she was

47

418




Adaptive Behavior (continued)

dependable The doctor said- Janice may never have a completely normal
1ife. - Janice can-ride a bicycle but she cannot-make change. -She can
and-does -help around the_house: . B parents:want Janice to continue
in_school. _Mr. and Mrs:“¥ark -Janice is different from other
children. They said "she is slow but-she is doing better.! -When an'

activity is_too bard for her;-Janice becomes frustrated and stops
orking She does not play cooperatively with others. & |

English {s determ ed to be the dominant language on the basis of the
above information the opinion of the examiner. : »

Wide Ragge Achievement Test L
The: folgwi ng_grade- level scores are taken friin the HRAT which was
I

given i April of 1976: Reading 2.6, Spelling 3 7 _Arithmetic 2.3.

: CONCLUSIONS' AND RECOHMEND#TIDNS
§ ,Janice is performing within- the mental defective range of intellectual-

- functioning according to the WISC. The adaptive behavior is below normal
. for an-individual of Janice's age.. - The WRAT shows she is achieving more

than four levels below her grade 1qvel. Though she has had speech

therapy, Janice still has difficulty with verbal communication skills.-
Pencil .and paper operations are performed' with slow, deliberate strokes. :
Janice seems to have difficulty controlling the pencil to the task. A1l ~ '

" performance was slow.--Janice qualifies for special-education as-edu-- -

cable mentally retarded. The present placement_seems to_be apgropriate

to her ‘needs and-abilitjes. It is recommended for the ARD commitee to
-continue Janice in the resource program.

Janice will_need emphasis on practical usage of_ academics based on voca-
tional readiness skills. -Time structuring should be introduced in-
relation to the vocational requirements. Verbal communication skills -

as-well_as‘'social’ awareness could be worked on simultaneously in a small
* group sitoation:. '
Janice can best learn through thé auaitory channel She neegg;afygriggy ’

of experiences based on vocational-and social situations: Opportunities
to share experiences through discussion need to be provided consistently.

Examiner: Linda Lane . -
- Educational Diagnostician

s
.-
Qn
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mowmunuzso EDUCISTIONAI; nosnm
NAME rt—— 1-_—_-!!—
BIRTHDATE _ _ CA .P_IOGIESS REPORT
..u *
TRACHER - Dote Quorter 12 3 ¢ -
DATCOF OATYERY o Oblective Progress
. DATEOF IR ro 6 ) |
€ PPN I “
< IPICIAL TLACHER — 3_' ; 8;
& scwnoon L L UNIY & N 0
8 S s i
e Signooie |
j o, ll!S!Nl[EY![SDF PIIFOIMINC! : IR —
5 I . Group Teit Indlviduuliud Tut — -
E Rwdmg Comp”h”ﬁm ————— ;\ﬂ_fb_: ____________ i DBrE— . Quorter | 2 34
Moth - v Reading Recognition  — B A D
g longuage Art —  Spilling : Objective Progress |
s : General Information e 1 )
- ~ Tord Test e 2 — 1
8 - 3 )
N  Related Services _ Educational Progrom i Q
2 — Spacial Tronsporiormn N e Regulor Clasiioom 5 "‘:_.;._i_o_. "
3 __School Health Serview * - | — DN :
B — Coonseling. with nudents und/orf['; ;_ Tl Signotite ,
X . fomilies . ) - e LYY
8 — Piycpologicol Serviens” o
Z . Audiclogical Services - TR
— Medical Diagnostic Se im o - - T Ml L
Uc_cupohonul Th,ropy L ?0'0 . _ Quorter 12 3 4
Poront Counseling and Ttuunmq X Specnolued Progroms o S — —
—~ Adaptive Equipmént — 1\ o b ‘
— Specicl Sechng ———— | Zf
— Orientation and Mobility w_ oo & e
_S,DMC’\ Th“upy ' f__.._._‘ ;.‘_ e — 9' [ - £
— Other: — - - 5 ———————=,
— .  Sigi et T
- - g : L -
Totol Hours R |
— vo ours . e




APPROVE] REJECT

Identified Strengths | Porticipants in LEP.

Parent or Guardian

_ | 'spacial Teacher
: e | Regular Teacher .

A tﬁij’n’iélﬁi'

— | Administrotive Representive —§—

Educational Diagnostician

Psychiologist -

e Supervisor _ S, ~ -
Student
Othier s (s E—
> Date
Placement Recommandotion: __ -
) [P B ' . [ — = —
lemm Juﬂiiiculion' SR '
—— Ehglble - Ineligible - _
_ ! v ' .
. L. v . (BIGNATURE)
| Alormatives Considered:
4
D . N ——
Parerit Iiipaﬁiiisiiiiin ona/or ot = = ==
SO = R ,7‘,‘7 B .
— <~ —— e -
, _ E—
}. \
Special Trensporfotion
—HApproved —--Rqecfed .
Jushficahon. — e -
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v . - : P N  ;?7   | E ) : . ;7’
o . Special Instructions
W iéjjiiiﬁ'i: What's the ﬁﬁé’réhi:éi | - " a - ]

. SPECIAL INSTRUCTIONS: e
-1. Obtain acopy of your state's special education policies and procedures guide and make copies of the

- Ppage.describing placement poligies for handicapped students. T . S

*2: Divide the participants into smallef groups and give each participant a copy of the placement
.. _ Procedures. - . _ I T
3. Encourage participants to be Honest when comparing the guidelines to the Iocal policies. Stress that
.loval distficts do have some freedom when applying those guidelines, so that differences are bound to

_ oceur. . P e : T T
4. It you choose, you can end the activity-after the small groups have reported their corclusions: If you
decide that preparing a local policy would help participants understand how a process could work '

.. eally, then garry the activity through step 5 in the workbook.

;“UBLEEE PR [ S : . '
1. Participants may not have enough background to compare local placement procedures to state
__ guidelines. You may have to limitthis activity to workshops at whith special education is also present.
2 —————

. Small groups may be slow to discuss the differences. You can guard againstthis by assigning capabie

facilitatgrs as. small group: leaders or by BEébériﬁgya list of questions participants should answer.
V. ACTIVITY: Which dob?" - -
HIDDEN PURPOSE: To show vocational teachers the many jobs which handicapped students would be

{

.+ capable of doing if given the opportunity and the appropriate training
SPECIAL INSTRUCTIONS: . = = o o
1. Divide the participants into smaller groups. Assign a handicapped student.

2. Give each participant a copy of the form in their workbsok and five minites to complete the form.
. 3. Thenask theirsmall group to develop a listtogether (which they agree on). Give them ten minutes for
discussion. . . N . . e

4. Lead a discussion based on. the small groups' lists and the way they differ. When participants have™
suggested that students could perform the;fop ,a,"d'b‘? trained with modifications, ask them to d'e"ﬂ,ijé o

those modifications. -

IV. ACTIVITY: /EP Mestings "~ - ? o
e oo o __ &gt 3 o . .
SPECIAL INSTRUCTIONS:. " - .. % . = = - . ,
1. Divide the group into smaller groups of from five o ten participants each. .

2. Because each situation requires approximately 15 minutes, you may want-to choose two or three

. which especially apply to your local disfrict. L o
3. Time each discussion. Aftér approximately 10 minutes; ask group leaders t6 summarize briefly their -
~ " group’s answers to the questions. :
PROBLEMS: Your main problem will be time: Decide on a schedule and stick 1o it, "

/

K

-
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IV‘ ACTIVITY Wming an IEP

SPECKL ilSTRUCTIUﬂS
1. Decide exactly what you want the- pamclpants io do One way to shorten the actmty |s to as,k, -

“ "~ participants to determine only shornt- and long-term goals for_vocational piacement: If time allows;
- however. you may want pamcipants to corﬁplete the e'nturelEP :

. warkbook
‘3. Divide the §f665 into smailer groups of five to ten par!vcupants each. Choose one of the two’ case
© studies (usmg both makes comparison at the end difficult). i
. Be sure the groups complete the IEP in the tims, allotted,
. ‘Toéndthe activity, ask each group to report their decusnens These usually vary: Huve group Ieaders

*.defend their gr;oups choice.

- g [

PROBI;EN}S Don't Ief the grogips get bogged down in the details of the psychologncal data (orin the strange
T Ianguage) Stress placemant Reep the fmal discussion informal. >

—_—
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: Fow of us whn have hud Iimltad contact with
handicapped people feel entirely comfortable with
thom. probably becausa we_are unfamiliar. wlth

mog oducqﬂon. or money, or social status; peoplo

from -other countries; or just any group of peopla-

we identify as different = -
~ One wuy to lum ubout bulng hmdlappad Is
thll nctlon we have_inciuded very brlef descrip-
tiona of chosen handicaps, with some identifying
characteristics: Andther way to leam; however,
. and.-one- which- Is -much more realistic and

enlightening, is to. meet-handicapped people and
&@,@mm having a certain hand-

means in thelr.lives. For this, we have in-
cluded a fg\ﬂggﬂm monologues. While the descrip-
tions of the h, ng capditions are very gen-
eral, the vqgspocmc expressing
only one person oxporlineo

Glance through the following pages to acquaint

%

lcagplng condl!lons Two

‘handicaps, visual impalrment and learning disabil-

ity, have already been covered in the slide presen-
taﬂon. 80 only descripﬂons wili be given for therh.
VISUAL IMPAIRMENT . ;' -

Vliuully lmpalred students.can ba either blind

or-partially biind. Blind students must depend on ..

their ssnses of touch and hearing rather than thelr -

sight. Partially blind students can see. but their vi-

sion is 80 limited-that even with correction they
need different materials, facilities, and- equipment

to succeed: Some observable characteristics:
squinting -and rubbing of eyes, sensitivity to bright

lights, avoidance of close eye work; difficulty with

+ coordination, and the appearance of bolng awk-

ward and clumsy. L

* LEARNING DISABILITY

-- Learning disabiifties are difficuit to describe be-

.cause they can be so varied. Usually, they are

language-related handicaps linked to visual; audit-

.8
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eg. or- m@,@im ’ ytimlfleimlng “dis-
abliitiel; some characteriatide’are: limited att¢ntion - -
span for- visual task, repetition. or omission of’
—-words when reading. halding books or written ma-
terials o0 cloedy. fredbent forgettlng. exceulve ,

blinking; and dizziness. .
- Observable characteristics. Jo{ audl;dry learn- |

-

."».4

‘ .
. | surazhope so: Then maybe i won't be re-
tardid iﬁ?'more

ORTHOPEDICKLLY HRNDICAPPED

. er)hopedlcaUy handicapped studenié have
muscular, skal#lal, or neuro-muscular Impair-

menta.. Their_ biggest distinguishing:factor Is that
-they cal't get around as well as other people, and

must rely on crutches or wheelchairs. Some are

bed-ridden:. Other characteristics include: lack of :
motor control; ditficulty in using conventional mate-

Ing disabilities include: difficuityin foliowing oral

directions, over-attentiveness, talking too loudly or -

softly, and not knowlng whore sound has_ come
from.

: ' rials or equipment for learning, slow movement, or

pacing of routine activities and frequent stretching

for exercise: .

Tom (Wheelchalr-bound)
"My world-is baslcally bullt around this

wheelchair and the equipment | use. it's kind
of iike-'m-driving a small car and everyone -

else is walking. in driving- my car. peopie
"haven't made it very easy for me. There are a

lot of architectural barriers; like steps, that
keep me from getting around. :

ummt nemﬂoﬁnou .
- Mentally retarded students. have- tlfouble learn-

Ing “The extent of that difficulty; of course; varies
from student to stiident. Soma may have a rate of

intellectual development close ta 75% or normal,
while others have a smaller rate: In public schools,

.. most students who are Iabeled retarded are toward
- the upper level. -
tﬁogbgemapjg,cbg,rgctsﬂg!g of a mentally re-

tlrded student are: short memory retention; short -
attention span, poor motor ability, and poor lan--

One of my biggest problems is peoples
eyes. They're always staring at me-when | go
somewhere. Ot, they're looking down at me

when 1-talk to them. This puts me-at-a disad-

guage development. The student will probably not
act hls chronoloqlcal age. .

_vantage: | have |learhed to_ask: people to_ sit

down when-wetalk so ! can look at them at the v

same eye level.
. You know,; one out o? every 200 persons is

Christopher (Mlldiy reiardeaj

I'm retarded: | don't say. lhat to very many
people, because they hold it against me. You

know? They think it's me thats bad not the

way | learn.
| can do almost. anything I wam to though
| can.play pinball;-get a date fike other kids, |

can drive a car, and all sorts ‘ot things:_If you

paralyzed to some degree.. It seems strange,
but a big problem of being paralyzed Is that
you can't feel ‘pain. | sometimes huort myseif
and don't even-know it. One of the-things that

just look at me, you won't even know I'm re- always amazes me when | talk to people is
Atarded.- _ .. . that exsee'm to be afraid to talk about physi-
What | can't do is get really interested in cal things . . . like sports, camping or things

what people are telling me. They use words |

“don't know, about things I've never seen.
Reading- Is real -hard, and I've never been

- much good thmetic. But if someone
shows me S0 ng, then shows me again.
- and maybe eve galn then Il can probably do
it.
What do I want t'
know, get some mone
—é" real good at mowing ° . and some day
I'll-do-the things Dad doeé®to fix the mower.

Maybe 1 can gst a job like that.

R

do? Get a job You
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they think: H:am do. They don't reallze that |

en]oy all those.things, too.

- People mastly talk to me:in cIlchesL er
"How - you doin?"’ They must think that my |

physical handicap also makes me _soclally
handicapped. They are also ‘always trying to
introduce me_to another handicappad person.
| really llke to be around people who are not
handlcapped You learn more for one thing.

- Lthink that one thing that bothers people is

my equipment — my wheelchair, my hook and.
chest brace. iIf they knew more about my

56



oqulpment and whatl can do lt wouw be bet-

ter. You know; ever since | can remember,; I've
been making a-running list of things |-.can do-in

o 11PINS rww U

- diary: The:list includes brushing my teeth;
using a typswriter and baking a taKe. | now

-have_about 15,000 things on that list. When
people focus on what | can do Instead of what |
can't do; It's better for me and it'l better for
tham

ﬂ!ﬁﬂlﬂa IHPEIRED

; A hearing impaired person ls elttrer hard ol
hearing -or-deaf. ¥ hard-ol-hearing,-a person can

hear #nd understand:speech if certain compensa-
tions-are made {louder than usual,-hearing-aid, and

80 lorth) A deaf person must rely completely on lip
-h reading or sign language, or a combination
called total communication. Even a hearlnq aid will
nothelp. - s
Some observable characteristics: lnablllty to
tell- the direction- of sounds;-the omission or sub-
_stitution of sounds, tension during a conversation,

tallure to respond when spoken to, and the inability
to hear in & group.

Usa (Hearing lmpalred) .
---Yes,-| have trouble hearlnj Sounds Just®
aren't -as. clear for-me as they are for you.
They're (ike a tree off in the distance, where all

- the leaves blend together: | can still hear the
sounds you hear, | just Have trouble- making

words out of them, That's why | watch people

their expresslons ohsnge. their .eyes, those‘
are all clues to whal they're saying. . ,

. 't you saw me at home, you'd never know |
hiid trouble -hearing-(uniess-of course; you
sgw my. hearing aids), because my family
knows what 1 need.- They-never try to talk-to
‘me from where | can’t see them (like behind
my-back). And-when | get blank-look on-my
face, they just go ba what they ve said
-in dlflerent w?rds -

bound to get some blank Iooks Don't thlnk -

we're dumb though, or that we don't know
what the words mean. That's not it-at all. |
know a lot of words becauss | read all the

time. The problem Is:that we don’t recognize

~ the words, period. We can't sort out the differ-

s
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ent sounds 8o that a particular word stands
out. I
You probably don't have any trouble Know-

" Ing what these words are: “G---d m-=r---ng"

(especially when they're the first words you
hear in the morning!). But what at;out these
words?: “sec_Othse=r Ceeenfevse beoe-o- " Would
you recognize "The other coﬂsss better"?
Probably not,

So you see; when you can't hear very Well

. ﬁu do- a lot-of guessing — and hoping- that

your guess s rlght, Those. ]okss whsre some-

anuI Thsy soars me.

= Another thing that scares me is telklng

See, | talk funny.. My words sound weird.- |

know people think I'm shy or;@tand-oﬂlsh or
even withdrawn, because I'm so quiet. I'm

used to-that by now: Still; if they knew what a
hassle It is for me-to get people to understand

what I'm saying; they wouldn't. wonder why | -
don't talk much. At home | talk -all- the time -

(maybe to make up for the rest of the day; |
don't know). At homa, everyone understands

me the first tlma. -

- When Iwasa kld i hardly went out at all to -
play, because | was 8o scared of making a fool

ol mysell and because the nelghborhood klds

make fun of the way | talked Now I'm:in hlgh
school, though, and | have a lot of friends.

There's one other -hard-of-hearing kid in my

-commercial art class. He's super. And | have

other frlends, too —not all who have trouble

hearing; elther. We go to football games, and
dances, and things. One of them has a car. I'm

going to-driver's ed now; over at the commu-
nity college. :
- -+ 8o like |-sald, words-are Lust ﬁlzzy to-me,

iike a picture out of focus. And I'm not dumb .
either. . Just tﬁka time“tatking to-me and face

me.so | can see you. Then go back and ex-
plaln something in ditferent words when | can't

understand you. That's not so hard. ls 1t?

(ﬁ'ey. did | talk too much? Sorry It's ]ust that

| hardly:ever meet someone who | can sigh
wlth) :

\}’l
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CP!ECH IMPAIRED

Wisfpee,ch impaired - students have speeeh pat;,

-terns which differ from the normai to the extent that-

- R-Is -noticeable. Some -speech disorders dre ar-

ticulatory; stuttering, delayed speech; and speech

assoclated with cleft palate, t2ring impairmaent, or
cerebral_palsy. Their is- characterized by

substltutlons omlsslons. arzi distortions.

eren'u/ (Stutterine) 777777
I'm a normal healthy kid 7w]th one problem

I stutter -Really, when you think about all the

would make such a big difference.

It does though; for-some of the thlngs,that
count the most. Like friends. | have a real hard
time making them. Kids |- meet either get impa-

~ tient and fill in words for me before | could

finish a sentence, or pity-me-and |1-don’'t want

that stoff in a friend: And respect: | used to have -
a-real big-problem with that. After all, who can

respect you when you have to struggle so hard
just to get a stupid word out? :
-But I've got it pretly good-now that Irn in

small engine repair; None of the kids in class
seem to mind when 1-don't join into all the

friendly_chatter that goes on in_the shop. Why
should they? Last year | won the state cham-
pionship; and this year I've earned so much
money | fixing Iewnmowers. and edgers and
go-carts and things around my neighborhood,
that | boaght me a Camaro. Talk about re-
spect! You don't have to talk real good to drive

, @ Camaro:

* - Really.you don't have to talk real good to
do a lot of things. If only people would realize
that.

EMOTIONM;I;Y elsrunese
Emotienal lly disturbed -students, for any number

ot reasons. have trouble controliing their | behavior

_psychiatric disturbances .Some characteristics
. hypersensitivity- to criticism, low -tolerance.: for

" frustration; tendency to be overly critical: of self;
tendency toward imagined .persecution, ‘habitual
isolation from others; narvousness and explosive;

immaturity. or inappropriate behavior in the class-

room.

I

j :
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These students usually have had very little sta-

_;wllty in thelr lives, at home or at 'school.

Charlle (Emotionally Dlsturbed)
. Sometimes |-get outside ,myseif and see
~ what I'm doing: Causing troubile for mysslif and

for the other kids. Embarrassing the-teachers

in. front: of other people. Sometimes .| hate
what | do. .. the time
“Mostly, things Just hapgen I can 't descrlbe

my feelings then, or explain why. | do the
things that make me the way | am. | try, you
know; sometimes | really try to tell them so
someone will understand.

I've sat so many | hours with counselors and
“psychologists and other people who are sup-
posed to-help me. And | try then too..| answer
ali their questions. And, wow! do they ask me
questlons They ask; .| answer; they correct

know; it's all a big game and at the end of it
they get the big paycheck. Do they think | don t

know that's why _they do it?.

" And my teachers. Do they think i donit
know they send me down there just to-get rid
of me for a whlle? Yeah well -they don't kid

much _they_really care about me. | go into a
new class (and | do that & lot; they shuffle me
around pretty good) and there's the teacher all
cheery, all ready to.show how much he cares.
Yeah well, noné of them really care.

--Not-abeut me they don't-Not about peegle

* who pick their noses;and bang their heads;
and squeak their -chair, and tear their paper.
Oh ‘what's_ the use? Its aIi a big game _and

it, I'm the big winner. Just a

really care_¢
game and | win.

Until | get outside myselt

OTHER HEKLTH IMPKIRED o

- Students with-this handicap have Iimlted

strength and vitality because of chronic health

problems. These could be caused by rheumatic
epilepsy. leukemia; nephritls. emophilia. and-in-

fectious mononucleosis. Don’t be surprised if
these students are apathetic and constantiy tired.
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They will frequently miss school and often for iong
periods of time. .

_Lynette (Heart Trouble): _

~-:-=-‘The first time 1-had & heart-murmur-i
. thought-| would die. I'’know in all the books,
when someone comes to in the-hospital; they

think right away, "Oh, this is heaven?" Well, | -
. didn't. | didn't really think anything. | just feit

T afrald- - e S

. And you know. those white walls? Maybe to
some people, they look good, cause they're 86
clean and everything. To.me, they look awful.
You know . .. like they were always coming

out at me, 8o pushy and bright In that littie tiny -
—_That's how it is In the hospital. Everyone Is
always coming at you; with shots or more tests

or all-sorts of horrible things. . e

- Do | sound paranoid or something? Maybe

‘I am. But if you-had spént as much tlm§(l’n the

- hosgpital | have, you would be scared too.
And it you hated it as much-as | do, youwould
be real careful about not.going.back. .. _. . -

. = =That's why I'm like | am; why i sit it out in
- PE, and why | don't even try out for the drill

team. If you want to seem really weird; be the
only person-who won't go see Jaws, or ride

th roller coaster, or play intramurals.
1 do jog a Iiftle though; to help keep my

pounds push on your heart — you know, it has
to work_harder.-You wouldn't belleve how

many things put stress on your heart.

~ That's why i like computer programming.
Computers are real quiet, and the only sur-
prise_they-throw at you-is your program not .

- working again. | really like it and someday I'm
" going to'earn-my llving dolng It. = -
_Then maybe even white walls won't scare

mel (See; at least | can laugh about itl)

. -

MULTI-HANDICAPPED )
- Unfortunately, many handicaps puii-others with
them:-a person with cerebral palsy might have

trouble talking; a retarded person may have trou-
ble with. mobillity. According to Frank Bowe,: in
Handicapping Amarica, “halt of all disabled chil-
dren and youth of school age.are multiply disabled,

with fully one-fourth having three or more "dis-

abilifjes.” If 80, public educators must become

.equipped to deal with iore than one learning prob-

lenk in their students. .

§6ﬁﬁiﬁ§ I oo JIIDIIIDo o T o T
" The descriptions and monologues in this sec-

‘tion of the workbook-are an- introduction to the

many problems students with handicaps might

have. Disabilities are often over-emphasized. By

the time they reach high school, most students
with handicaps know the Importance of compen-.
sating for those handicaps; and are very wiiling to
discuss new-suggestions. In the end, it is their

strengths and. normal abilities that wili determine
thelr success In both vocational education and the

" jobs they eventually hoid.

(41
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- ACTIVITY: What it's ilke S - TR ’
Purpose: To simulate a handicapping oondmon ' o : -
“Materials: Any or all of the following:- .
Wheel chairs (borrowed from hospltal)
Crutches (borrowed from school nurse) .
Eye patches . ' )
Ear plugs Co. ) ;
Arm slings - ' ' s
Cards with handfeapﬁiig’ﬁ.dmons (566 Lsader’s Guide)

] Cards printed with “non-handicapped helper” °
Time: 60-&6 mlnutes (during Iunch break) .
" instructions: 1. Draw a card. If it has. ahandfcapﬂng conditbn get the necessary oqulpment or materlals

for simulating that handicap. 9 - - CLt

Then go to lunch with a non-handicapped helper .
. Be prepared to share your experiences (dm%, negative or posmve attltudes,

-

Q\N}I

Ws)

Purpose: To dboover hidden strengths of handlcapped students : .
- Materials: Paper . ]

Pencils
TiiTliE 30-45 minutes

6o

-
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. . » . ‘ .
" instructions: 1. \ Your workshop ieader will assign a handicapping condition to your-small group. Youwil

' . have-tive {5) minutes fo list as marty disadvantages you can think of to having that =
- handicap. Be as specific as possible. . )

2. Be prepared to share your list with the whole group.:

3. Now tuen over your sheet of paper and list as many advantages as you can thInT( ot

. 4; Again be prepared to share your list.

. ~

ACTIVITY: Speaker :
: Piiiiiife Togive a chance for partlclpants to speak wlth a handlcapped person
Materials: As requlred by the speaker
Time: 30-45 minutes :
instructions: 1. Invite a handkapped -person to,relete experiences problems and solutions, barrlers. andv

successes. Stress that you prefer personal experiences. Local rehabilitation officers;, .
advocacy groups, or everiré.pédel educatlon personne| may be able to suggest posslble

SP“’“’I‘L, - .
. Leave time for questions, - - - , -

on

Specia

truet_

IDH

V. ACTIVITY: What it's Uke
. SPECIAL INSTRUCTIONS : B
1. ‘First collect all the equlpment necessary (as Ilsted ln the workbook) then make cerds It you heve two

" wheelchairs, have two cards which read "wheelchair-bound," if you have-two slings have two cards

which read "without an arm,” and so forth; The cards do not have to be big — just large enough to be

drawn from a hat.

Assign ¢ Il;'me non-hendicepped person to each hendicepped person (usually parttcipants will palr off
- natarally).

-3; After particioents return from lunch; ask them fo reporton theIr experiences any difficulties; negative

attitudes, and so forth. N

PROBLEMS it participents do not want totake pert donotforce them You wil need some pertlclpents to be
nonhandlcepped anyway. - PR :

N‘

v. Acrrvm'
‘ specmt INSTRUCTIONS:

.- Choose one of the following. hendlcepplng condlt(ons and essign itto all the small ¢ grougs iyou may
'elso assign a different condition to jfch group): visually impaired, learning disabled, mentally -
; hearing impaired, speech-impaired; emotionally disturbed.

retarded, orthapedically handicapg

other health impaired, or multi-han

a little more detail. . ;
2. Supply a specific situation which you want participants {o react {o. (ge_ b gwj J’hjg ygljl hel Ip guard -

agalnst vague answers (for example, a visually impaired person will hgvé trouble : seelng)r To further Co

icapped You will probably have to detine these lmpal rments with

guard against this; you may want to give examples which are extremely specmc

}6’1
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3 lee each group a polnt fore every dlsadvantage they list and two polnts for every advantage
" 4~ Have each small group report their lists.

:PROBI;EMS If answers are too vague, try the. suggestions above If partlclpants cannot think of any
" advantages, cut the time for the activlty short - )

"y

SITUATIONS: - : T .
At a ball game : - On a cruise
Buying groceries - Buying a ¢ar_-
Eatingout = - ' On-a plane trip .
Applying for a job’ . o : Contesting a speeding ticket
.First day ofcollege - ' : : Furnlehln%a house
-Going to a'movie S . Applying for a loan
At the amusement park . '. - _Going to a conférence or convention :

S s K

.V ACT[VITYt Handicapped Speaker

ce

SPECIAL INSTRUCTIONS:
1. When trying to decide who to invite consider the tollowing sources for suggestions

* local civic organizations - »

’

tocal special-education- department C

®
+ state or local rehabilitation commission - * , o
[ ]

the Amarican Coalition of Citizens with Disabil itles (Washlngton D.C: ) This organization can put,
you in touch with local advocacy groups. -
state or local committees for the employment of the handicapped Most governors have such a
<commiftes; as do many mayors of big cities:

L 2

2: Once you have invited someone; be sure you will be able to provide anythlng they may need (an
interpreter, ramps, microphone, etc.). :
3. Come prepared with some questions.

FROBLEMS Some speakers are dull. The best guard againstthisis t' limittheir time. if they are interestlib
speakers extend the question/answer period. Usually workshop p Ipants prefer short presentations.

K
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;who have handicaps because most handicaps in
‘some way limit or distort the student's abllity to
" receive, process; or act-upon Information. An easy
way to visualize how to deal with thess problemd is

to ook at the leamningsprocess in terms of a mental

computer. For non-handicapped students this
- mental-computer is-able to receive “information,

process it, and ‘produce an output with relative
ease.- This is not the-case for many handicapped

- atudents._in order to successtully teach handicap-
ped students, teachers have 1o adjust their teach-

ing 3irategles to fit the input; processing and output
probloms that these studerits have

' iﬁ?iﬁ‘

sucoessfuﬂy operate in the learning-situation; it

must have-good inpat. If input is distorted; learning
is distorted. -Each student has three basic channels

' Learning can be mors dificult with students -

Teaching Skllls

t

.'but teachers can program information In such 8 "

wdy that students are able to receive it. If the stu-
dent's handicap is such that one input channel is -

limited; the: teacher can-compensate for the hand-

- icap by using teaching aids such as large |etters for

ln Urdér for each imdém s mantal cbmbuter to-‘u

for recelving information — the visual or seeing .

- .channel, the -auditory or-hearing channel, and the

. tactile-kinesthvetic or the touching and muscle
sense. channel. Students receive ifformation by
seeing; hearing.and touching.

For handicapped students; one or -more of

these inpyt channeis may be impairéd or absent,

62

students with vision problemis and tape recorders.

and oral tests for students who have trouble roud-. '

lne :
-t ihe studont;

the student to recolVe through the remaining open -

channels. For the blind student, for exampie; visual
information should be spoken 80 that the student

PHUCESSING -

- Many handlcappadstudonts are able tp racolve'
lnformation _through all #hree input channels, but

have difficulty proceéssing the information onceiitis
received. Some cannot process the Information, 8o

have trouble applying a fact learned in one situa-
tion to another situation. Other students cannot call

the information back; and so seem forgetful:_ ‘
-t necessary;. teachzs can make information -
easier t0 process. In this strategy, the teacher
pre-sorts and pre-classifies information before

presenting it to the student, and 80 detouT around -

0y
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the etudente proceul@g probtem For exemsile.

vocational teacher can set out necessary tools,

enging parts, screws,_nuts, bolts. etc., before the

otudent begins a day’'s work; :

" ._: Another strategy is to break 1ntormatlon down
lnto steps and teach one step at a time. Although
this may seem like a normal teechlng procedure;
for handicapped students learning steps should be

much -smaller than- steps-normally used for non-

handlcapped ‘students. Some: handlcapped stu-

quence even though the stepa ‘are simple:

Teachers can-help to make this easier as well. For -

example; while:performing a step; students can be.

required-to recite the step number and what they

are doing. Students with vision iImpairments cin be
"required to touch or move a wooden number.cor-
responding to the etep they are pertormlng In a
sequence..- - : i
Students with a proceeslng problem may b
-ablé-to retain more of the information that is re

‘ceived if they continually repeat: the information’ *:

Handicapped students may-need a great deal of

repetition in_order to process the information into
memory and to activate easy retrieval.

. _A fourth strategy for students with- pr@cﬂ“"}ﬁ

,’ ,r,.

AP YOV W YRS Y SR vt

producef a constantly Improved output.
quires realistic expectations; tolerance; end a eye-
tem of rewards.

Having realistic expectatlons concernlng the

student's output capabilities will infiuence the stus

- TTs

dent's efforts: If teacher expectations. are "too

high,” the student may sense failure-and cease to

try. if teacher expectations are “too. Iow." the stu-
éiﬁéétitloﬁe in line with what the student is eapa-
ble of doing, the teacher should stay in cloee touch o
with how the student is doing.

, Nevertheless. while conetentjy aseeeelng the

relaxed, lolerant and non-threatening when trying

. * to communicate. Nothing could be worse than an

¥

atmosphere -of -constant eriticism or constant un-.

" warranted praiss: This only compounde the etu--»

dent's handicap. - .
- Finatly, the_teactier shiould consistently reward

" the student fo success, and for progress toward' .

-problems is to present information in. each stu- -

! ent's best processing channel, If the-student pro-
cesses best-visually; the student should see™the
information. If the student processes best auditor-
ally, the student should hear the information; and if
the student processes best kinasthetically, the

_student needs ‘%ende on".training.

A third area where teechers encounter dlfﬂcul—
in teaching handicapped students relates to

stident output~Some handicapped students have.

Iculty translating information once they have re-

ved end processed it: thelhmuecies and bodies

-

success. In order to develop -a backlog-of suiccess

for the student; the teacher shauld éven plan ac-

- tivitles in which the student can succeéd. This is

especially true when handicapped studénts are In-
tegrated into classes where they compete with

non-handicapped- students.- Success, however;
should be intarlaced with challenges:

In teaching the. handicapped student; the *

- teacher must make sure the student has-an oppor- .

tunity to learn. The teacher has. to make sure the
student recelves, to the degree possible, undis--
tortéd information in a form that.will help e stu-

. dent process and return the ‘information ‘In_this
. way' the teacher will help the student.deveiop a

success backlog through realistic expectatlone.

toie?ihce andr vards.
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ST LT Aetivlties,_ﬁ
-, @ ’ " «
' ACTIVITY: It's Different S e :
Purposp: To compare teaching }rhe handbappod wlth toachlng the nonhandlcapped
m : Following worksheet duplicated for each Bartlclpant
7/ Penciizs
/ 'I’Imc 15 minutes : ) : - o A .
, B -

2. Then fill in the worksheet. in the first cblumn list what is dlfforent when you feach the .
handicapped, and In the next list what isn't different. -

5 saléct a team recorder who will report your list to the gr%
Lt L ?.' o WORKSHEET ‘

_ Ovorhnm ln a tuchar‘a 1ounga :
" “You know, I?hought having handlcappod sfudonts in my class would dauso 80{ blg changos but no way.

Imtructlont 1: Read the followlng workaheet

©Not that much has changed.”
“You've got to-be kidding. My wholo teachlrm slguatbn lg ierent. l can 1 move the clase ilong as fast as I :

usod to. 'm not siire how to grade anymore; and i worry hat somebody s golng to gei hurt.

Exactmmw ditferent Is it to teach handicapped studonts? Use me space balow to list the thlngs that your

* team thinks are different and not different. - .
DIFFERENT P . NOT DIF FEﬁE ’

i

¢!




e o . ’ R ’ i
 DIFFRRENT . - . . NOT DIFFERENT -

'

ZOTIVIT? Lcsrnsr Analysls

. Papsr and pencil _
S Tlma. 45-60 minutes. S B
lnstmetlona. . XngMshgp Isadsr will assign your tssm one of ths students described below Read
the description. . - - :

2. Then read the list of tasks and choose one rslatsd to your team s tlsld

3 Analyzs the task accordlng to'your student s abllttlss, and answer the qusstlons

ﬂ,-

smdanta .
. Sam Thanpson Is amlldh? rstardsd student Hs is 19 youars ( old. Sam has a short attsntlon span and Is '

frequently inatterfive. He is significantly below brads level in both rsadlng spd math. His motor skllls

_ are average for his age.

Tony Garza has an auditory learning disability and-has diﬂlculty tollowlng orﬁi !nstn;gjlgns Jyhfen e
receiving Instructions Tony frequently requests that Intormation be repeated. His math skills are good
but his reading skills are at.about the third-grade level. . ., -

" Tracy Wilson; a 16-ysar-old wheeichaitbound paraplegic; ls paralyzad trom the walst down Shs movss )
around easily in her wheeichair and has-full use of herarms. Her-reading and math skllls ai's at graﬂa .

. level and her performance in the building trades has been excdlient. L
. Lorne SImpson an 18-ysar-olq partlally blind student, must ds;fsnd on hig sanse of toqch tor Isarntng

He has some difficulty wlth sys-hand coordination and while his math Is at grads lsvel his readhg |s " )
~ below grade level. ) i o

o Petsr Milfer is_ 1iiear—old Qsat studsnt Flsdoas soz\srnp readingland siinmg ,Eetgrjsﬁgﬁgb@ftgﬁ
récognize speech sounds, even with a hsarlng aid; and his rsadlng and math are about twogradss

_below his school-age peers.

List of Tasks: ! T ' ‘
Shampoo. hajr: ¢ ST ‘ Oparats copy machlne
-Give-a manicure. - . 4 - » Colate. - -

- Comb hair out. - : v Learn tho ksyboard
Set hair. - — , : Make out a saies slip.
E&"ES‘EA@';,,),,,E,,, : ~ _ Run the cash registery -
Put paper In typewriter. - , ~ -~ Make change.-. §
File alphabetically. ' . . Rsstwk shslvss .

= . .
» -




Plan a menu. P

.Gheabath, —— . : Lay-a pattern.
~ . Change a dressing. e Prass a garment. - -
~_._Grill hamburgers: Match fabrics. -~ ) -
T NMiake: out-a-check. Sew: apstction jeans. A S
Set bulfet table. Charge systems with refrigerants.
Bake a cake. Qverhaul a lawnmower. " L
Take an order. _ ‘Use arip saw. - - -
Prepare soil. L Cross-cut on a radial arm saw.
- Repot plants. - : Use the framing square.
- Arrange fiowers. - Cut metal with a hack saw.  °
- Prune plants: Setarivet. - .
- Fotilize plants. . Position a spray gun..
. Diaper & baby. .Put moulding around a wlndow
Balance a meal. : S
- Any others you mey want to add..:- )
Wﬁtbm. .
Input

Processing...

_ 1. What Is y your student's bist Input channel? 4
" 2. What channel or channels may need compenmtlon? \
3 What aids might help the student? L

-1 What processlng problems mlght the studint have?

2. How would you break the tak down into smaller steps:? List each one.
~ 3. How would you heip the student learn sequence?
4 What safety precautions would be necessary?

Output - N
1. How t‘reuusntty would youneed to evaluate the student s Ieamlng?

e : 2. How would you do, s0? What ct cutput problems might the student have;? Lo

E

N\ 3 How would joi: reintorcs hamlng?

het works? -t
: _To\dWelop a list of- successful techiiques for teachlng the handfcapped
: Paper ) L L,
Pencil : o : : .

S fifimo 20-40 mingtes
- Instructions: 1 Onice you are In your s small gro‘p, st any problems you have personally had when
, teaching a handicapped student and how you eolve it. Then go amund your group and'
= share your experiences. .
2. If your group:has had little experlenca with the handlcapped refer to the list below Asa
group; decide what would be the best approach to solving each problem: f
. Be prepared to share one or two'of the solutions with the entire group:
e - a_

0\‘




' . Pﬁl'ibi Bi.'f*“'- — . ’ . Co . B P . o .
- A student who hasbeen In speclal educatlon classes all her life is now In a regular ciassroom but istoo-
frightened by this new environment to make any progress. -

" Avisually impaired studentis unwilling to sit near the front of the class ¢ even though dolng 50 wolld allow
him to read the blackboard.

Everytlme you ask one handlcapoed student it she understands a method or task, she nods her head
vigorously. Ten minutes later she has torg an it

A hearing impalred student,-whose speech is ver)tdlmcult (o] unilerstand will never respond In class —

-presumably because his etforts' have been laughed at feviously:
An emotionally dtsturbed student will not do her part in cleanlng .up the shop

A mildly retarded student has a bad habit of swinglng his head back and forth. The rest ot theclassis -
beginning to make fun of him becauseof it.

: One student from special education Just wlll not try anythlng new. She seems to lack any motlvatlon

Another speclal education student could riot hardle your ﬁrst criticism. He sulked in the corner and

refused to pay any .attention to you for several da'yt ] '

One student has almost no staying power. You put heron a task and a few mlnutes Iater she Is over
bothering another student. . =

_ Youare very worried about one of your slow Iearners He seems to know that he must put up the guard

and pull down his  safety giass before uslng the equipment — but how can you be sure? ~

;
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Special Instructions

i
e AL
3

v Acrivmr It's Different

ﬁlDﬁEN PURPOSE: To show that very iew important considerations are diﬁerent when teaching the
speeln INSTRUCTIONS: =~ )
f ‘Divide the participants into three smaIFr groups.
.-Alter reviewing the activity, give themonly three minutes to list a any differences. Warn thern that their

, ime is limited>»

;
-§;- Then give them three minutes 1o list any similarities.

& Ask a team reporter to read off their group's list: At your own discretion let the participants discuss

< their differences of opiéion
meﬁt.eus. : :
] . Ityou think your participants may not be able tocomie up with any similaritiesJ tellthem they will recelve
Coe pne point | for every item (sither difference or similarity) which they-put down:

2. You may want to make the activity simpler by asking reporters to read just treir differences and
- discuss; and then their similarities™&nd discuss. This will taRe more time. ﬁ .

- t - B

4

- S
Vi. ACTIVITY Loarner Anaiysis | g

.SPEEIAL INSTRUCTIONS:
", Divide thé participants into small gréups. Youm tind that the activity works better if you put

- participants from a common vocational area togethiir (T & | together, Home Etonomics together). It

your group Is very small, you may even want to put only two teachers together: This will allow

teachers to work together more. - -
. You may-either assign each small m’eup one o[the iive students Or-you may | allow them to choose

[

one: If you allow them to choose; most may choose the mildly retarded or LLD student.

. When the small groups report at the end, encourage the reporters to be brief. You may want to ask
certain questions from the ligh.g ’,the second page of the activity. 4 :

PROBtEMS' ifyou do not have ertp bh participants from the same vocational area, you may wantto team
~ '-..one vocational teacher with o speclal sducation teacher. Teachers from different vocational areas

could work together, but the ectiveness of the activity may not be as great.

w!

~a

\ll AGTIVITY What Works?
SPECIAL INSTRUCTIONS Dtvrd’e the participants into small groups

PROBLEMS: i participants havaﬁ’& litle  exparience with studentswho have b been Iabeled“ yndica
y even find that

u’-“v
z

you may find that the problegiﬁ iisted In the wdrkbook will start some discussion: You

you need to pick-out three or four which you would like them to discuss. Once on a problem, participants
could discuss for quite a whﬁa 7 Yy
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’ NARBATOR TNsprogramlsQallod"lncludingtrigﬁagﬁ
W"mmsm a currently important objective in
. the rnaudmg of handscipbéd stw;ms in

" i i

'NARR*TOR mmmmmmmd atJ'exasA&M

University specifically for vocational education personnei
in_public school systems. Funds for the program were

pmvidod by the Texas Education Agency.
ek R P

EARENT Imsoglad they are. doing somethlng lotmy
Can. N’owmaybehollboabletbgeta}obwmoﬁy‘ .
* K *

TEACHER: Good griefl...... it | didn't have er’iough

trouble_teaching the kids I've_got.-Now they’re going to

dump these hlndlappod kids on me.
* _ * *x : -
Ré‘GULAFi STUDENT: Dfd you see ihose welrd Rids

we've got in school? | hope they don't put one inoneof my

dusos -

T ok ok ko
§§ﬂOOL ADMINISTRATOR: A-R-D..... V-E-H.....
IE-P..... MR..... things sure were nice when it was
-just A-B-C. -

' * * K.

HANDICAPPED STUDENT: Auto mecﬁaﬁlcs . some-

womforagamge -
N i i, B

‘NkRRATOR At the praunt time, public school systams

throughout the United States are developing and imple-

menting  program$ directed toward integrating handi-

capped studonismgo regular education.
* Fo

Nmnﬂon _School systems are lmplememing those-

prograims for thres reasons. Ona Is what might be.called a

moral reason, another is an- economlq i'o’asag; lspd the .

third is a i?gii reason. ;

- - - i

NARﬁATOFL The moral reason is the slmple fact that
handicapped students have not been given the oppor-

tunities in education they have deserved as citizens.
* & &

" NARRATOR: in inémlmgg@ug schools have tended

to exclude or ignore handicapped people. Educational
alternatives that have been available to handicappsed stuo-

v

- .. SCRIPTS

dents have mn outside of the r regular edbcatlon experi-

ence.

* * *
ﬁiﬁﬁATOR in the past, handicapped students either

received their instruction at home; in institutions; or in

- special classes.

* * * .
NARRATOR: This isolation from the mainstream of edu-

cation has had a serious impact on the development of
handicapped students as Independent contributing citi-
zens.

* * *
NAR RA'FOR For one thing it has grevented them from

having positive behavior models to copy; positive experi-
ences from which to leam, and posltlva opportunities to
develop their potential.

. Tk o kan

" NARRATOR: The educational barriers built around the

6o

handicapped have kept them out of the classroom; out of
our social life; out of the Way.

* * %
g{;éRRATOB In an era-of equal rights for all, educators

:-Aw _recognize that-they have a morai responsibility to

break the isolation and give handicapped youththe same

. @ducational benefits that other students now receive:

* * * ,
NARRATOR: The.ggcond reason that handlcapped

youth: are now being integrated into regular education is

- aconomic: Whpether we realize it or_not; there is an eco-

nomic payoff in-educating the handicapped.
° * »
NARRATOR It currently costs American poople 114 bll-

lion dollars-a-year in public and prlvate funds to support
disabled people. -

* * %

'NARRATOR: ,Through expanded vocatlonal educqtlon

many-handicapped students can eventually become con-
tributors to our_economy rather than just receivers of
economic benefits. N

Tk Rk
NARRATOR: - The third, and perhaps ma[or reason that
handicapped youth are now being integrated into regular

education is simply that it Is the Iaw

NARRATOR: In 1975; Congress passed the “Education
tfor All Handicapped Children Act,” generally known as
Public Law 94-142.

(% % *
W requlres that handlcapped stu-

NARRATOR: This #

: 76. ;:-."1{ ii; )
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dentsbe ggug yd with m&hgmaem;mgntajnwp:
lic or private to the maximum extent possibie and B
“appropriate” to the neseds of the students:

®* * *x

NARRATOR: The basic intent of the lawis to place hand-

icapped students in the ieast nes(ricﬂve environment
-w - * * oL

In eddition to eeﬁblishing the basic educa-

tion rights of the icapped, this law sets up requiire-

ments for - individutlized_education programs, for dua
process protection; for non-discriminatory. testing and
svaluation proadures and for wnﬂdentielity of informa-

tion.

NARRATOR

* A A

NARRATOR: Vocational educators will reoognfze that
the new law compiements Public Law 94-482, the law for
educating handicapped studerts in vocational ediication.

NABRATOR dn 3mmllng ‘to_tulfili both their moral and
economic responsibility._and the _requiremants of
Public Law 94-142 and Public Law 94-482; soma school

systems have run into adjustment problems.
f i R

. NARRATOR: Educetora are confusad about theiegal re-

quirements’ encgooncemetuhat they lack the skiils for
teaching the‘handicapped.iThis confusion and concern is

also complicated by prejudice. -
,,T,,:ﬁ_,,,,,,fai *

NARRATOR Problems relakgd to the law center around
interpreting the requiremnents, defining responsibilities,
setting up individual programs and organlzing support
services. ,

* i' *
NARRATQR As for skills; few teachers have been-ex-

posed to the ditterent handicapping conditions; and there-
fore few teachers believe they have the skiils needed to

- teach these students. ..

i' b 'ﬁ
IHeechersR and students -are preiugigeg

NARRATOR: students -are pre
perhaps it is because they have been isolated from handi-

capped people in thepast. Bping onfamiliar with the hend- )

icapped, they exciude a ignore them. |

- R
MARRATQR Altheugh man
.»dlmculties. some, havejag guwess with their qograms

* Tk *
NARR OR “the majer characteristic of these model

-

"y

0l systems are-having .-

70

teams. . Y

»

programs is-that they have operatlonally defined their

" objective and have operationaily defined the steps to bp

taken 1o accomplish this objective:
* * *x .

NARRATOR For. most successful progtims the ob]ec-

possuble ‘and feasible from isolation to |ntegrat|on from
dependenée to independence.
* K *

NARRATOR: To achieve this objective, eguca' s have

set forth a series of steps. These steps might be viewed as
n:lnge on & ladder. - v

,,,,,,,,, * Kk - %
NARRATOR: One step on the ladder is to clearly define

the -roies of school personnél and students, that is, what

handlcapped into regular education:
* * *x

NAFIRATOR In sxccessful programs, principals. vo-
cational-directors, guidance counselors, teachers, par-

ents_and others involved know their roles and respon-
sibilities; and'the fgnctlonal relationships betwaen these
roles. i

»,s Tk sk k
Ano!\ef step-on- the ladder is to develop

NAR RATO

procedured 101' realistically assegsing the needs and ap-
titudes ofiich rﬁndlcepﬁd student.

the student's abiiities and

ot ﬁdentsdisabmty That is; they: -
ential in areas in which the

4 i' ‘%
fother step-on the ladder is to pro»@d?’é

ing. handicapped students inﬁr
late 1 their ngeds ~... ~ = -

: * Tk §l=r

NARRKTOR»Eﬁectj!e ‘aducators. accom
ceas through program planning teams, buj
tantly, by coordlnetlng and scheduling the.@

I SR
. x * ', ;.

NARRATORW Another ﬁgtep on the Iadder is 9 provl&e
people with Insights info the problems and neéds. of siu-

dente with varibus handlcapplng conditions.

o u,

% * %

,NABBATQB, Eanytrnml, ograms provide. organized

instruction:for-staff-members-about handicapping condi-

tions: In some programs, this instruction is extended to

parenis.and student peers. The goal of the instruction is to
. v N

71
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l models, educators foous -
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-,

develop esupportlve environment for handlcapped stu-
dents in the classroom. ;
,,,,,, 2 2 2

NAHRATOHV Knother step on the Iadder |s to develop
- skills for teaching students with different handicapping -
conditions.
oo * ,,i' ,i', . o DD Tl
NARRATOR: In successtul models,'teachers are aware

of how students with different handicapping conditions -

learn, and the- teacmng strategies that will work for é'ach

stadent. , .

USSR S S

NARF!ATOH 7Thrs program will provude admlmstgators.
stalf personnel -and teachers in vocational education with

mformatlon,tnatwljl,h,elp  them integrate handlcapped stu-
dents in their schools and classes.
> - * * x L

e program has six Qrientation modules:

You ars partncnpatlng in the tirst module, the Introductlon.

nght now. . . :‘
* * * .

NAHHATOH The sacond module will provltie yob vslth

information on the different roles that educationa®psrson-

nel must poriray both in the school and in the classroom if

o

Kandicapped students are to be suceesstully mtegrated

lnto ragular educatlon ’ . Coa

x x K. -
NAHHATO"WThe third module will provude tnformatnon
on:assessment  procedures or how to solve some of the

problems currently being-faced in testing and evaluating -
handicapped youth: . H

* * *x

-

NARBATOR: The fourth module will expleln the place- v
d -

ment_process -andthe-procedures for developing

vidualized education programs{or handicapped students.
R 2 4
NAHHATOH The flfth module will gwe you mslghts into”

. some of the needs and problems faced by students with

i

This_information _may_help you

different _handicaps.
underétand and communicate with your handicapped
students

x X * .
NAHHATOR 'Ard the sixth module will inform you about
the learning styles of students with di
and about the teaching strategies 1
these styles. )

b | Rt

NAHHATOH Now for some information on program pro-
cedure,

en
t may appeal to

i;*(i'

R o.

NAHHATOH The procedugg includes sllde—tape presen-

tations, team sessions an

‘eedback Sessions.

NAEEA?EJE Intormatlon in the' sltde-tepe presentatlons
will provide a thinking frame-work about the subject being

covered in the module. These presentations are usually

about fifteen to twenty minutes long.
R 2R S k
lethATOFt l-’ollownng each slide presentetnon you will

take part in team learning exercises with a few of your
colleagues

* R R L
NAHHATOH These exercises will include case his-

. tories, role-playrng activity, and discussion problems.

.k * K
NARRATOR: After pac ty, you will join the other -
teams in a feedback session where someone- from your
team will report your conclusions to the total group.
* kK
NARRATOR: Now let us participate in our furst team ac-
tivity: You will find the-exercise for the activity at the end of
Module One in the participant's text. -~
: *x x K -

Nﬂﬁﬁlf\ This exercise deals with some of the prob-
lems -vocational educators_face in rncludlng the handi-

capped |n vocational education. =

MODULE 2: Roles

NARRATOR: This is the second-moduie in the program

entitled “Including the:Handicapped.” This moduleis con-

cerned with defining the roles thatpeople in spcondary .
schools must portray in order to include_handicapped -

students in reguiar vocational classes.
- RN S

Nkﬁﬁﬂféh In most modelprograms. & Major step -on
the ladder for integrating handicapped studants into regu-
lar education is to clearly define the roles of the people

responsible for the process, that is, what do people do.
ook .

NAHHATOH In these model programs lt has been found
thatwhen the roles are cledrly defined, peoplearenotonly

" but their éctlon;gnplerﬁent each
S AEE TR SEATee
MHRATOH Howe\mr clearly defining these roles is
sometimes difficult. This is because the:legal require-
ments for educating-the handicapped tend to emphaslze

“what must bg done” rather than ““who' "does “what.”
L S &

NAHHATOR Iha law does 0snot clearly define the function
and respon{lbllltles of teachers, principals, vocational di-

rectors, spei:iai education personnel and others.
B *

NABRATGFI And it does not define how people in these
posWoris should work together: .

72
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: ways that all students will Joarn. *

nal classroom as. a lheatrlalxsmge
1es are “acted out.” -

* * *

stage was the teacher and regular vocatlonel students.

* x K
NKRRATOR In general, thls ‘cast of actors was eble to

the class — and the students knew how to respond

through leamlng :

. * % :
NARRATOR: FollowlngenactmentofPublIoLawgliﬂZ

some new scenes that have impact for vocational educa-

tion have been written 1or the classroom stage.
* * *
NARRATOR Now some new actors have lppeared on

the clessroom stage. These new actors erehandlcapped
® ® &

A NA&BAIQB, These few actors have a mde ‘range of

handicapping conditions that may require different learn-
ing paces and different learning programs.
AR

i

777777777 I

FIRATOR Thls new pley will require some role‘end
script cpenges on the partgpt the actors.

NARRATOH. l'he teechar 8 new role will be to |
dlelogmss that will inclide both handicapp!
dents

NARRATGR The newestmembers ofthe cast the hand

icap § students, need roles defined for them thet will

NARRATOR: jlnallymwggr’ersmdems who: make up

the largest part of the cast to accept and be suppor-
tive of the riew actors. B

s . i,iﬂf’i

NARRATQR -Uke auyays, this newplay il require the

efforts of a lot of people wod(lngbackstag .a
working behind the scenes. * -

\

- NARRATOR Thereareflve backstege roles  that mustbe

effectively portrayed in order for this new play to be a
smash hit. -

Ny

* K Tl

-NARRATOR: These backstage roies for the ciassroom

! stage -are-comparable to-the backstage roles in the

-

that develop between various 50

thegtre; they include the producer. the agent casting, the

.. director and ectlng coach.

Cx ok k.
NARRA?OR Lete take the first backstage roIe, the role
of the producer: This_role is portrayed in the school or-

gan!ietion by the Bulldlng Level Princlpel

* & x -
NARRATQR Like all successful prodiicers. the building
level principal:must-be committed to and believe in the
play that's being produced, and must bring togethér the

necessary resources to ensure the play’s success.
* N K
NARRATOR- For-the play-to be successful; the buiiding

level principal must organize and define the roles of the
support services groups who work with the actors on the

) voCetlonal classroom stage.

* *® % s

NARRATOR: - The:principal must p%eosolve any dinicumes
£

rt Service groups.

groups for the classroom stage.
o *  * *x .
NARRATOR: The second role s the role of the egent it Is'

the job of the “agent” to help find proper parts for the new

- actors, the handicapped students. The role of the “agent’’

" is-portrayed by the Special Education Director and the

. Speclal Education statf.

ular sfudents, arid to impan lnTog’tathrqg o

2 R 1
ARRATGFI Like ali agents, the Spedal Educahon  staft

he way for the new actors, and make sure that

gust pave or the
_?ecto as an opportunity to ﬂnd an “appropriate”

x * &
KHRATOR The Speclel Education staﬂ must inform
other school -personnel about the needs, potential and

" unique learning requirements of ali handipapped students

so that the school system can develop suitable Iearnlng

‘,* * *

also reprgsent handicapped students’ interests to make
sure that the school system notonly complies with the law,

.- but to make sure that ell school personnel understand the

73
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A

nts.

- - <§- * % .
NARRATOR: The third: role is the role of the Cesﬁng

Director. The Casting Director casts the new actors into

roles for which they are bést suited. The casting role is

poﬂrayed by the |.E.P. Committee and the A.R.D. Com-
mittae
A Kk K

NARRATOR: These committees make sure thatthe new - '

actors, handicapped students, are cast in “appropriate”

scenes based on their talent, interest and potential.
*  * k
NKRRATOR The iourth bacRstage role Is the role of the

‘.director.” This role is portrayed by the Vocational Educa- .

tion Director.
777777777 Sk kK
NARRATOR: Lii<egll play directors, the Vocationat Edu-

cation Director is responsible for directing the actions of
the players and bringing out their best performance

e k&

riecessaiy props for teabhing and helping the new actors.
- e - % K-
NARBATOR The Vocatlonai Directot must a;lso make
sure that the individual programs developed by the cast-
ing committee for handicapped stﬂdeﬁts are-carried out.
i i i

students have receivedin the pastis maintained for thems
e k-

NARRATOR: The fifth role is the rolerof the acting coach.

- The coach works with the new actors-and tries to help

them understand and successfully pley their classroom
part. The role of actinq coach is provided by the guidance
counselor, ..' i ) »

ance counseiqr im C
special problems they:

el handicapp
Iy 'irg‘ piaying th
dealing with the other;

advise handicapped studentii d‘ndm?mem ggive ‘prob- . °
lsms Wat may have dgyeloped abeuit h ividuel leam-:
] pr‘obiems

ek K

NAFIFiATOFi As we can see, it takes a number of peOple

portraying different roles and bringing together « different
skills to make the new play on tha classroom stage a hit.

&
BT

3 , : )

NARRATOR: It takes peggleﬁ\!grkmg' “on stage" and
people working behind the scenes. (S :
& Lk kK

NABRATOR: Even thougq attention is generally focused
on the players “on stage’ — the teacher, handicapped
students and regular students —

* k. i
NARRATOR -most model-programs have found that this
play, like all | plays cannot be a success without the active
support of the backstage crew.

* * *
NARRATOR: Now let us participate in a team activity.
You_ will find the exercise: for the: actuvity at the end of
Module Two in the participant text.

- * *x K -

NARRKTOR This exercise will deal with some of the
problems vocational educators face in defining their role

in. the handscapped mtegration pro,gess

MODU E 3 Kasessment
. Thisis th third module in this program entitled Inciuding

the Handjcapped.” This module deals with essessment\
e I e

"Ih most. modal programs a major step on the ladder for

¥l

Qieoitheguid-_; )

e{jstd!ent,s,on N

erparts and in, R _
R AL % * *

‘ '. Thalll, assessment information may be compiled by ob-

'integrating handicapped students is assessment.

* K K
This is_the step in- which information-about the handi-
capped student is compiled and analyzed.
: : * x ok
Assessmerit is hecessary.in order to determine whereé the
student is now and where the student is going.

L N
For all models asses;ihentgcggrsat the time a studentis
enrolled in a vocational program and is an ongoing pro-
cess. i 7 7

ok kK

trie student .

N S, ‘* x =
Eiiiiﬁﬁ the student questions ...
* * %
My iormal testing. .
* *x %

Regardless -of how the information,is obtained, the objec-

tive for coIIecting the information is .
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* *
of want to do? Let's call this the “want

* *x *
What can the student do? Let's call thls the -can do"
question.

e W W

And how can. the instructor. best teach the student: t;ets
call this the “how to” question..

R 2 R !
The want to” question is important because, Ilke
are motivated to per-
torm when doing the thlngs they “want to do:”

R 28k IR 2 o
The' can do" question is Important because | handtcapped

students, like everyone eisa, are most successful doing
work they “can do” wel.

. x * % o .
And ttie “how to" questton is lmborta because the in-
structor needs to know “how to” succesgfully teach the
student.

.k kR
When the assessment eﬂons are able to find the answer
to these three questions . .
- R .
_ m,e,gdd,s ar!/gqnswerablyjncieeseg tthe vocatlonal

a more effactive teac k
KXk kx e
and the odds are considerably increased that the handl-

instructor wtll

capped student will make a more successful vocational -
adjustment

* x *
Now you: may ask “what Is the role. ot the vocatlonal
educator in the assessment process,”

 * ¥ _
or,,yvfnaftfgan 1 do to help find the answer to the three
questions?"
. : * * *x

Let's take the “want to" 'questlon first end see yvhat con-

tnbutions the vocational educator can make to thqdbserv-

student wants to do: .
ok x k M g
F'rst oft vocatlonal instructors who worR closely wtth -

dents have an opportunity, to obseiva what the student

likes to do

* . * *

These observations can provtde lntormathn about the
kinds of tasks students like to spend time on; and séem to,

be interested in doing.

f  « =

-

iiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiii N

studants questions about what they like to do or wauld like
to do in the future: b

2 3K 2R 2R § e

And. | finally, the vocational instriictor is ina good position to
verify the aptitude or interest test results-that diagnostic
m students

speciallsts and others may have obtain
PO * * *

ln aci{lt!onrto the* ‘want to" 'questlon vocatlonal eduqators_ e

The vocathnal instructor g
types of vocational tasks¢
do” these tasks.

” how well they can

- ’ 'i
LR RS SR

In sddltlon to saelng what students can actually do.
can ask students questions and collect information abo

what students have successfully done in the past.

And tlnally they can verify the findings of the dlagnostlc

tand vocatlonally 7 I
k2 i i_,

tribution to the observlng, asklng and testing process In
ttie “how to; * or hiow to teach quaestion.

. : * * *
They can observe-how students seem ‘toleam best; tor
example, do they appearto learn easier by listening, read-

ing; verballzlng, or doing?

t * * *x -
They can also observe the pace in whlch students Iearn
* W W )

And they can observe and determine if a_ student leams
better in & one-on-one teaching situation or in a group
teaching situation:

* X *

~ And It they can ,t;ll if_students- Iearn better ina hlghly

structured and reasonably demanding situation or in a

less structured and less demanding situation:

_ : I 2T TR . .
In addition to obsarving, they can ask questions. ¥ -
* * *

They-can ask the student questions about hqychgjearns ‘

best and how he likes for information to be processed for
learning. 7 7 . :

* kK .
And they can question the student about learning pace.

;’, .

75
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And Mily. by coliecting information on the best way *
' students learn, vocational education personnel are in g

-way stud?nts can be tested.

- position to consult with diagriostic speelallsts on the best

\ we can see. vocational-education personnel have an
portant role in obtairfikg answers to all three questipns.
e : * ; *
What does tﬁ student “want 0. do?"’' What can the stu-
dent do? And "how to" teach the student?
-k ok k. {

itis. itis qlso obvlous. that to po&ray this role eﬂecﬂvely. vo\-

cationsl education persornel need to be able to com-

municate abotit asseesrmnt problems and deal with as-
sessment data. . "
* Kk &

This means that vocational education persorinel must

learn from those who know..
e * * *

Here arapeople who can help_you Junderstand d-assess-
ment information and they can help you»dea& with-héndi-
capped students’ problems

**&

. factors such as how the home situation may be affecting” .

the Stﬂdém

* * &
Special education- personnel can help y you in discoverlng

minlng the best Ieamlng mode of a partlcular stu nt.
* K K

. Dlagnostldansk:an help you understand dlﬂerent types of

testing systems and how tests are interpreted.
: * K &

School psychologlsts can help you understand and deal

with studenits’ émotional problems which may be lnterfer-

ing wlth the leamning process.
*, * i, ’

the. handlcapped who can give guidance when students
have extreme neurological and perceptual problems.

- * * * -
Now let us participate in a team activity Eiérdsé.
N A _

This exercise will deal with some of the p problems that
vocational educators face in asaesslng handicapped stu-
dents

i3

g

MODUI:E 4 Placoment

NARRATOR: ‘This is the fourth modiiie. in the ¢ program
entitled “Including the Handicapped.” This module.tells
about piacing handicapped students in an educational

environment that is appropriate to their needs.
N T NN

. NARRATOR In most model programs; another step to-

quirements into aplacement process wrth

ward integrating handicapped students is working out an
organlzed placement process. -
* K K

NARRATOR:- This placement process satlsheé»@ major
requlrement in Public Law 94-142.

,,,,,, E R
NARRATOR: Kcoordlng to the law, every handl Ap
youth has the rlght to a “free appropriate pubiic
tion.™

e ks kK )
NARRATOR: - Byit what QOes "approprlate mean? Why
isn't the law mofe specific?

- * i *
NAFiFlATOR ‘Parhaps Congress recognlzed that each
handicapped student's “appropriate” education Is differ-
ent, each student needs to have the word "‘appropriate”
d6li'n'6d individually.
R T BT
NARRATOR To make sure that each student‘s needs

determine what each student's needs are, develop an
individualized program for each student, and place each
student in his or her appropriate program.

R * * &

NARRATOR Many programs have org&n

gd these re-
nite steps to
tollow .

SR N TR T
NARRATOR Perhaps the best way to understand this
placemant process is to see how the steps work for one
handicapped student. : -

* x K

NARRATOR: Let‘s look at Carl, who's studylng
lar classroom.

;ag’u-

e e ow -
NARRATOR: Carl is havlng problems Reeplng up ylth

tha class, even though his teacher has tried many ways to

help him. She's beglnnlng towonderif she canhelp Carl at
all: ,
- M 2R

NARRATOR: This is the first step ln the placement pro-

. cess. Someone, generally the teacher, must recognlze
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- the.diagnqstician evalu

1 4

N

that -a student has a probiem, and that the probiem re- *

qulras spoclal attention.

*  * ¥ .
MRMTOR Carl's teacher makes ah appointment to
talk over his problem with the school diagnostician or
counselor. She explains to the counselor what Carl's prob-
lem ls. and what she has done to help. _ 7

* * x - 7
NEBBETOR This is the second step in the placement

. to seek help from prolessionals
. s .

NARRATOR The dlagnostlclan then: contacts . Carls
parents and asks-their permission to help Carl. The diag-
nostician aiso explaing Carl’s rights and responsibilities

dndyf due process. The law requires that this be done.
* &k

NARRATOFI Involvlng parents and gettlng their consent
is the third step In the placement process.

i,f‘i *-

NARRAT Fl A!ter ge the consent of Carl's parents,

Carl'sinterests; aptitudes and

abilities. o

K x -
NAFIMTO f -This avaluation is the fourth step in the

ss. f Car’'s evaluation indicates that he has a handi-

. proce
cap then he is eligible for speclal services.

*x * %

NARRATOR: Carl's appropriate education is now turned
over to the Admissions; -Review, and Dismissal Commit-

tea.. This committee must officially recognize Carl as a

stident eligible for special services.

* * %
NARRATOR: - This is the fifth step in the placement pro-
cess, what we might call the official recognition.
,,,,,,,,, R *" *;'.,i’ U ool
NARRATOR: Now that Carl is ellglble for spacial serv-
ices, the next step in'the process is to develop a written

individualized educational plan, | or what ls generaily re-

‘ferred to as an I.E.P.; for hith:’

k- ok Ok

e L

. NARRATOR: Carl's written pian will bs a team eﬂort de—

yeloped by an L.LE. P. Committee chosen by the local

. school district.
i3 he B e A

NAFlFlATGFl Aocordlng to federal law; the LE.P. Com-
mittee must include a iocal district administrator, Can's

-teacher or teachers, his parents or guardian, and if possi-

ble;- Carl himseif. Local policy might require addltlonal
members.-

B ,i ii i., O
g}gg RATOR: Vocational teachers shouid realize that this
is their opportunity to participate in Cari's I.E.P. program.

N -

NARRATOR: However before Carl's commlttee mééts
ali-members should becorme tamlliar with his records,-his
diagnostic data; and the vocational courses avallable to
him. )

* *
NARRATOR: During the meellng, members wlll dlscuss

certain key components in Carl's plan.
* - k-

NARFD'(TOFI Trﬁy will_discuss Cari's present Ievel of
performance, the goals he will pursue, the special serv-
ices he wiil receive, how much he will participate inregular

education; and how his; achievement wiii be evaiuated.
* * K.

> NARRATOR: Let's look at each key component that

makes up Cari's plan. - N
_* i s

Carl’s present Ievel of parformance
i, * *

NARRATOR: Tc ‘ao hls, they must discuss Carl's

academic-skilis, social skllls, physical skills and vo-
catlonal potentlal

* * Kk
NKRFIATOFI The dlagnostlclan who evaluated lejvlll
help.the committee decide what to write on the LE.P.
concerning Carl’s skilig.

* * &

@ARRATOR Next; thel.E: P Committes must decide on
9

arl's goals and objéctives. Thay-will determing annual
oals as well as short term objectives. %
* * *

NAFlFlkTGFl An annual goal-for Cart mljh,t,lzq,'lqa,c:
quire skills necessary for employment as an apprentlt:e in

a small. englne repalr shop.” " lii
ok k. ok

NARRATOR:- Andshort term objectives woulid be fo know

the parts.of a smail engine; to be- able-to demonstrate
routine praventive maimenance, to locate sour;ﬁs of

troubie when a smail engine fails to operate prope
to be able.to repair a smail englne: _
* o

. And

- k-

NARFMTOFI Next the |:E.P: Commltteemustspeclfyme ’

special -sérvices Carl wili need if he is to achieve his

annual goals and short range objectives, &nd how these

services will be provided. ;
. A 2

NARRATOR For students llke éarl speclal servlcas "

may include large print textbooks, captioned films, inter-
preters, equipment modifications or special orthopedic
devlqes

* * k

* NARRATOR: Speclal aducauon teachers wiil be able to



Q

ERIC

Aruitoxt provided by Eic:

)
'

structurs the Ipecial urvlm to help cm achisve his goal provide teachers,. staff members and sometimes peers

,l

and objectives. e with insights and information about handicapping condi-
* * % tions.
NARRATOR: Nexi, the commifies must write down the -~ - Tk oo o oo
extent to which Carl will participate in regular education ' NARRi‘f‘Bﬁ\TJ'IIs information heips peopie analyze their.
ey * * *x attitudes and fevlings about the handicapped and helps’
NKHATOR This will depend on Cail's ability and on the create a supportive anvironment for handicapped stu~
course he is taking._ - - dents in the classroom. ~/2 :
””*”i,i"# , : ek Lk o -
NARRATQR: And the last thing the committee mustdois - p:o’::i“lioe?!uc‘:lm:?a?ela 'm’gr:ﬁ‘?” ;(ng;tsm:::z
develop guidelines for *evah;ating* Carl's acglevement R 'certain types of handicaps. - B ‘
NARRATOR: -The evaliation should-inciude data S w
Gocumana Carts paromancs ov sacsGhocive ay  NAFPATOR Mary of s fes oty seun slodert
g;it;ria that determine when he has achieved these ob ec- or who are mentally retarded.
*x x * ‘ ' * * x  ___3
" NARRATOR: These:students have visible-handicaps:
E%%%ﬁ%?ﬁ&?ﬁgfgi'gg?g%g'gggé%d;ﬁa ;:gr;:zrcé%r: :2 and to many of as they appear strange and different:
now _in an:educational environment appropriate to his . * *  *
needs. All that remains Ii to evaluate his 'p’i"dgi'ééé. . NARRATOR: ‘When students have visible handicaps we
I T N . tend to_focus on the handicap-and not the student. The
NARRATOR: Although federal law requires. that Carl's ! handlcap looms larger than the student. o
I.E.P. be reviewed at least annually, local districts usually * * & : ‘
do so quarterly. This review is necessary in order to RATOR: While we tend to be teaﬁulot students wlth
monitor Carl’s progress. - " visible handicaps, we tend to be impatient with students
* kS * who have invisible handicaps.
NARRATOR: The A.R.D. Committee must also evaluate ) TRk
whether Carl's educational goals are appropriate and NARRATOR: Sgme of these stedents mlght have Ieam~
Wfi'ethei' C'a'rl'ls' educational plan is meeting his needs. ing disabilities or. may be emotionally disturbed.
* * * - *® * *
NARRATOR: if indicated,- the A.R.D. Commitiee ﬁiéy NARRATOR: When students have invisible handicaps:
modify Carl's plan or even dismiss him from spegial serv- we tend to focus on the student and not the handicap. We
ices: tend to treat them as it they have no handicap at all:
- * * # e 00 x * *
NARRATOR: Now let us participate in team activ¥y. You NARRATOR: Perhaps one reason we act thls  way is that
will find the exercise for the actlvlty at tl:te end of Moduie we are unfamiliar with the world in whlch the handicapped
Four-iff the partlelpants text: P - © students live.
e k. kD & o % 777777777 * * =
li exercise deals with placem"”t 1wl NARRATOR Perhaps ofie Way we can hecomb more
provide you with an opportunity to place a handicappec familiar with the-problems of students-with visible and
student in an ?pproprlate educatlonal environment. invisible handicaps is to let them'tell us about their prob-
. lems in their own words. .
- * k- o*

MODULE 5. Imlghtr : )
NARRATOR: This s the fifth module In. the program gﬁ:gﬁ,ﬁ’: This Is Mary. Magy has a visible handicap.

entitied "Including the Handicapped.” This module is con- o ®

cerned with providing insights into the problems and IS SRS . A

needs of students with handlcapplng condltlons; MRRY: You wantto hear about my wofid: Good! I've been
* x . learning about your world all my life:

NARRATOR: In m®st model programs an Important step o * * %

on the Iadder for integrating handicapped students isto . MARY: The first thing | can teil youis that | don' twantyou

> '7 T =

iy

1



to fge‘l gorry for me of feel that | am mlﬁlnq something students take-notes; read-apd.
Blindness is normalto me. - - - gomaetimes rock back and forth :
% x % S . physical activity.  * X

MARY B oway.jgm not totalty bllmiy,e,ryfew people . . - ke gle
are totally blind. | can see light and shadows. M,A,BX: You know, Sight is: na¥
* * *x - L ct;annelé but Itg; ttée chann
MARY: They tell me | probably §66 thifigs like you 866 on information we get by touch a
" this slide ...~ shadows and ‘outiines of light. | don't know ~ Putting things '°9°"‘°’ <4
whether | see color or not, since I don't really know what - k¥ Y
colOf is. ; N : MARY: ,,Be,cause . this, Iget a iolotdistorﬂon r

* *x ? - o can't sée the: infortiation on the ckboand
MARY: Ijuesssomeotmybiggestprobtemsareln mov- . S

ing around; locating myself as to just where [ ‘am, and *
deterglimlng color.

* i * 4 s wordsandeoncepm, s usé, like "'in and out,” "over _‘c

[ L 4
MARY: I'Ve worked out all sorts of ways to soive thess and under;” and "before und}fter i L ¥
problems. | count steps, | know where key objects are Aok kT ks e i
_ located in a room. P MARY: Apparenﬂylitghteqmple Ieam‘these thlnge by
! - ; x . ; - seelng For me to learn, | have to feel things happen .«
'MARY: At home my clothes are ammged in rriy\closet s ‘,i‘f,,i‘,,,i,;‘? :
-with browns on the left, blues' in the middle and grays on . ~ 'MARY Meet of my teachers reajize that| learn wuch- .
the right. | have trouble with different colored socks . ing and hearing, &nd make it easy for mac Theych to
' though : : ; . iy 89e that I'm not distorting meanings. s o
s LI ii, . ) SR Sl S e
MARY: One,et the | problamsl have'is figuring outshapes; -, Y: There's one thing | know about szelljfglven a
elzee and distance. . : ¢hance | can learn just about anything other perle can
R S is D learn. l just have to work harder.
MARY: | have a hard time figuring out the engthota . o x
block or a mlle‘ or figuring out the size of this room. NARRATOR: Now ft Mary has told us eomethlng about ,
* x S the world in which shé lives; tet's let Joe teil us about his

MARY: Because of this | sometimes talk réal Iouct They ﬁgguftse has ak Invisible handicap.~Joe has a learning

call ita "broadcast voice." I talk loud because i don't know -

how big the room is or where people are located. ' *
x * x - JOE:-My world? Well geoplg tell me that | am handl-’_
MARY: | guess one of the probleme a blind person has capped, that | have a vI ual Iearnlng disability.
_ withother people s that they don't know how other people * : - -
- are reacting to them. ,JOE it's not that I'm 7not smart | can take clocke apart;
x * % o e and put them back together. | can do all sorts of things. |
MKB!J havojeemed that psople will accept me betterifi ]”3' see the world differently from other people. _
will keep my eyes open, and face them when they are~ 7 * * %k
talklng _This isn't eaey todo. - ; JOE: Myproblem is thatlcan‘tread Icantread like othep
e P ) people N e
MARY Sometlmea. lguessbecauee Tm not taclng them ® * *x )
or have my eyes"Shut, people talk t6 me real loud, “like 1 :.IOE See the blackbga,rgﬁgrer there? The teacher s put's
was deaf or something, and sometlmes they treat me like the subject up that we are going to talk about today.
I'm retarded PR T B "M
: -k ke " JOE: Thia is the way it looks to me. You want to know :
MARY It i!eelly gete me when people think I don't even . what It says? It says "power equipment malntenance
know my own name and will ask my frieid who | am. ® & %
. 4 *7'{7 s . :IOE You know how | know? 1 asked someone and | .
MARY: Sometimes | get bored just sittingiin class. Oth'eifj memotized it. .
> : : . ’ . d
. »
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- JOE: Thats metﬂl

-t A
I'm prefty gpod at. Ican even
mothonhetpshto :

* x *

m. textbooks.

.
v e

: .K)E luseitotodlteaehemmym«mdzlm Theywould

thlnkmeywerecqrrocttngmtorawordlnﬂseedtn.

reading; bunhey were really correcting mymomory
A TR 1 ~

JOE You § Rnow my brother i8 younger than | am. He'

...imkes -pages of notes in school that he reads. Iater It

amazes}mmathocandomls o .
= % * * e
JOE Bﬁt 0 have workedout some symbols lﬁs’e' They are

N ‘\:.7;

JOE There's another thlng I'mglad about I mglad other

people now understand I have a probiem and ﬁat i'm mot:
]ust I‘hy like they used to think.  ~ ‘
,,,,, * * *
NARR}TQB Wé have segn a few hlghlights trom
world of Mary and aboe ‘The text will give you additional
S

information aboutt @ and other handlcaps .
Y X kK :
- NARRATOR Now let Us participate i @ team actlvtty
You will find the exercise for this activity at the end ot

. Modi.tle Five In the participant’s text.

sort of |ike plctures. It helps me memortze Mytﬁtﬁer says I

haye my own Iengtjage : .
I
JOE These plctores and symbols really help me be-
cause when | see & word, Icanttell what ths word repre-
sents iike you do. -
, i s i

other people 860 the word it mwsys looks the same, the
letters-are always in 4he same sequence. '
* & *

JOE: This is not the case for me. When | see the word-

hammer, it isn't always the same. The way theJetters are

set up changes from onf time to the riext. One time |
might see erritrh'ah ”

* ox o
And the next time i mlght see “ahmerm.”
* * Tk

JOE Another thirig that happéns when |- try to read a

-word or letter ig that they just fade away IIRe they- are .

becommg invisibie. T
T N TR ‘o

L.

v

JOE: Somettmes ths symbois | write ot to- decode '

words do the same thing. They just fade away IIRe they

© were. written with invisible ink.

* & &

JOE:- Junderstsndthat my problemis one ot the common

igarning problems that people have:
* * x

" JOE: Other stiidents have problems putting sounds o

gether, determining what is “ieft* and what Is “right" or

remembering the order of thinga st;;h as the days of the
week
* * *

JOE: There 8 one thlng I'm glad [ Iearned about ‘myselt

though. | can'learn by listening. That's why I use a tape
recorder to record what goes on In class instead of taking
notes. -

)
et e

e

777777777 * * *

. NARRATOR I this exercise you will have an opporta-
nity'to experience some of the@problems that handlcapped
students encounter in learning situations.

provides information about skills, for teachlng handi-
capped students

T x oWl ok,
NARRATOR In mbst model programs, ,another step on

" the-ladder for integrating-handicapped students is to de- -

velop teachlng—strategles that are appropriate for these .

students. e
* i *

teachers have to _make when presentirig-information in

order to adapt to the needs of handtCapped students.
[ * x K :
NARRATUR In ohe sense, the function ot a teacher is to
provide information and the function of the student is to
recelve, process and use information.
o * % *x
NAHRATOR That ls the teacher teaches and the stu-
dent learns. . v,
. x ke K
NARRATOR Provt_dingjnlor:matlon is not too difficult it
' the stadents have ail their.resources for receiving; pro-
cessing and using Informatipn. .
* & *x .
NABRATOR ‘But if-students are handlcapped. teachlng
is more difficult because most handicaps in some way limit
or dlatomhe student’s ability fo receive; process and "act
upon * jrnformation.

R I TR i
TOR An » easy way 10 thifk ot probjems caused

NA OR:
K by handicaps is to compare the student‘s mlnd to a com-

potar:
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"« +Zsuhich aither praventthem from|

[

b ,,," 7 ' ,

computer is able to receive information, process it; and
produce an output with relative ease.

& % %k s
NARRATOR: Most handicapped- students. however,
have dIIﬂouIty either wittY input, processing-or output.

‘* ok k-
NARRATOR To successfully teach handlcapbed sto-

. denis, teachers have to adjust their teaching ) strategies to
tudents’ input; brocesslng and output problems
,,,,,,,,, T ok E
RRATOR Let's first look at hiow teschers can xd}ust
their teachlng strategles Iorstudenté with input probIems

-’it *-.

" NARRATOR: Enoh student's mental computer has three

separate phapnels for receiving information.

- *  x- K
NKRRATUH ‘!'hese are the visual or seeing channel, the-
auditory or hearing channel, and the tactile/kinesthetic or

the touchlng and muscle sense channel.
* x K,

-* NARRATOR: For non-handicapped students this mental *

-

N

NARRATOR: This means that students input Informaﬁon ]

by seeing, hearing and touching.- )

I I
NARRkTOR For handlapped students: one or-more of
'these input channels, mey be Impelred*to different de- -

grees, or absent ’
*

NARRkTOR Some students have_ vigual Input handi-
caps which sither prevent them from receiving visual in-
" formation or distort the information they do recéfve

* % &

NARRATOR: Other students bgvg,bpgrlnihandlcaps
tting auditory informa-
tion or distort the Information thdy do Input

x * * -

-

NARRATOR: -And some students have handicaps in thelr .

to dlstlngulsh textures, pIck up objects and recognize the
amount of fo'r'ce it takes to do Eometttl'ng;
‘ * * x

NAHRATO,&,,Mmy dnput problems can be solved by

teachers simply_by programming-information n such a
way that studems are abls toJ_ecere it:

-

.

. tions of all three.

. and retrIevaI problems

compensate for the handicap by. usIng teaohIng aids.
S * * K

NABR}KTOR These teaching alds Hre such thlngs as
large lefters for students with vision probiems and tape

recorders and oral tests for students who have trouble

* * *x

) NARRATOR If the studentsinoutchanneus corrwetely

-blocked, the teacher can program Iinformation for the stu-
dent to receive through the remaining open channels.

. e S & j'" -
NARRATOR For the bIInd studbnt visual. informatlon
-should be spoken so-the student can receive through the
hearing channel, and the touch channel should aiso be
used_so the student receives as-much information as

posslble :
ST A 5
NAFIFIATOR For the hearing Impalred student, Informa-
tion that is usually provided by sounds and spoReh words -
must be provlded visualiy or tactudg.‘

* -*

NR RIRTQR To successt‘ully teaéh studams who have

it handicaps, the best strategy js to ]ua’f be sure sti-

ecere InIormatIon through avaliable senses.
.~. *, * & - -

NARRATOR Asscond problem teaohers may ehcounter )
with handicapped students relates to the piocessing of
information. ) e R .
o Kk ko

NARRATOFI Some_handicapped- students are-able- to
receive information through all three input channels, but
have difficulty processlng the InTormatIon once It is re-
celved

,,,,,,,,,,,,, e e e

NARRATOR For example some students hsve dmtculty
processing information into their memory bank or retriev-
ing It atwill. _ ’
o y * &

NAB&AIQB,, ey may have difficulty wlfttlsequenclng.
sorting;._ or ‘classitying information into categories. With
this problem, ttie difficulty may be with auditory-informa-

tion, visual, informatjon, tactiie information, or combina-

* * * :
NARFIATOFI These processing prqblems are storage .

K B B 2 .
NARﬁATOR To heIp students with processlng handi-

caps tegchers can program Informatlon I?such a way that

it is easier to process. . N

P
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NKRWOR FO( iiﬁmﬂi t“d@efﬁ can !ortlntormation

i info- categories before presenting it to the students,

eby making detours around the problem
Ak K

NARRATOR: Another strategy is o break_information

downi into steps and teach one Step at a time. These steps .

may be smaller than the steps nonhauy .used for non-
handlcapped students, ‘ )

j * i,i ‘ oo
NNRRATOR ‘A third strategy involves: repetltion
Through repetition, students with a processing problem

may be able to retain more of the mtomiation that is
received. - . L
77777777777777 * * & ) .
NkRRATOR Afourth strstegy for studants with process-
ing problems is to find the student's best processing
channel and to preﬁeht infarmation through that channel.

B e

NARRAT@R tf the student processes best visuaﬂy. the

cesses information best audltorally, the student should

hear the information, if the student processes best kines-

thetically. “hands on" tralning is needed.
N I 2R s

NARRATOR: A third area where teachers epgeypter “it-

ficulties in teaching handicapped students relates to stu-
dent output

777777777 * * & t

culty trahslating information they do receive and pirocess.:

Their muscles and bodies won'tdowhat they want them to
do. [

777777 ' -i i»— -i
SOl oo LIl - i'i' i' . IO N -
NkRHATOR Teaching strategiss in the. area of output
handicaps are very important since output is the major

way we measure student learning and skill development.
* *

NARRATOR: The best sfrategy is to help the-student
produce a constantly improving ootput. This requires
realistic expectatlons, tolerance and a system of re-

wards.

ﬂ"i} * %

NARRATOR Having realistic expectatlons concerning

- 81

. atmosphere. of constant

the student’s output capabilitie$ is important because ex-
pectations will inflience the student's output efforts -
* & w*

NARRATQR It teacher expectations are:' “too high" the

student may sense falldre and cease to try: .
* K K
NARHRTOR 1 teacher expectations are “too low" ‘the .
student may lose the motivation to try.
-y N TET

NARRATOR It is also important for taaohers 10 be re-
Igiﬁégftolergnt”ghgrinén-threatenlng whan output efforts
are made by studen

- SRk

NARRATOR Every. eff should be made to avord an
aluation which only tends to

‘compound the student’s handicap
i 'i' i

for successes ﬁnd for progress toward success.
aspecially true when handlcabped students aré
grated into classes where they compete and inter' ct with
non-handi pped students.

,* * - x -

MBRATOR At the beginning of this unit, we said that
the furnction of the teacher is to teach and the function of
the student is to Ieam

* * t
NAHRATOB For the handicapped student to-learn; this
maeans the teacher must help the student get good infor-
mation lnput Z

* * *
or her mental computer

* K *

ow

NARRATOR: And encourage the student to constantty v

improve the quality of output.
- x K %

AHRATOR Now fet's participate in a team. actlylty You

will find the exercise for the activity at the end of Module -

Six in the participant text.
Tk kK .
NAHRATOR J’his exercise will provide you with an_op-

portunity todevelopteaching strategleslorteadﬂng hand-
icapped students.: .




